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ABSTRACT
Teachers are consistently faced with adversity, which can affect their ability to feel
efficacious in their position, causing them to experience a decrease in their job
satisfaction and putting them at risk for burnout. Recently, teachers have experienced
significant changes in education, as the COVID-19 pandemic has increased illnesses and
forced necessary safety adaptions in the educational setting. This study is a quantitative
research design. Participants included 40 elementary teachers from Isle of Wight County
Schools in Virginia. Participants were provided a link or QR code to access the survey.
This study used a Pearson Correlation to measure relationships between teacher selfefficacy, job satisfaction, burnout, and stress from the COVID-19 pandemic. Results
from these statistical analyses indicated no significant relationships between teacher selfefficacy, job satisfaction, burnout, and stress from the pandemic, as measured by Likertscaled surveys. The lack of significant correlations for teacher self-efficacy, burnout, and
stress related to the pandemic were likely due to statistical power. Similar results for a
larger sample size would have yielded results of stronger statistical significance. While
results were not statistically significant, previous research indicates the need to provide
teachers positive support, learning opportunities, and an encouraging atmosphere to
promote a positive sense of self-efficacy and happiness in the workplace, despite unique
adversities, such as the COVID-19 pandemic.
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CHAPTER 1: INTRODUCTION TO THE STUDY
Introduction
The teaching profession has existed for a long time. From the onset, educators have
worked tirelessly to ensure students are receiving quality education which allows students
the best chance at success. They endure challenges from administration, parents, student
behaviors, state-mandated expectations, and more. Each of these contributing factors can
have a profound impact on a teacher’s perception of self and their ability to successfully
educate children (Klassen & Chiu, 2010). This disbelief in their abilities can create a
dissatisfaction in the work environment, potentially leading to burnout (Herman, et. al.,
2018).
Recently teachers were presented with one of their most complicated challenges. In
March of 2020, the country suddenly shut down due to the COVID-19 pandemic. Teachers
were forced to move to virtual learning platforms, as children were unable to attend in
person classes. As time has progressed, the pandemic has continued to provide challenges
teachers were never trained to handle. Even with the return to in-person learning, teachers
are now providing instruction to masked children, are working behind plexiglass shields,
are required to provide stringent cleaning measures, and strive to keep students socially
distanced (Kulikowski, et. al., 2021). Each of these challenges can further impact how a
teacher perceives their abilities, potentially affecting their risk of stress and burnout.
Teachers have faced adversity for a long time. Even in Biblical times, teachers
experienced difficulties that had the ability to impact the mission of delivering the message.
Jesus, who was known as one of the most significant teachers in the Bible, faced
difficulties that had the potential to derail his teachings. While it is unknown the impact
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this had on Jesus’ sense of efficacy, it is possible that He struggled. Jesus, just like many
educators, loved to be around children and share his knowledge with them. In the book of
Mark, Jesus asks for the disciples to bring the little children to Him, despite their efforts to
turn them away. Mark 10:14b says, “Let the little children come to me. Don’t stop them!
For the kingdom of God belongs to those who are like these children” (NLT). Jesus
exhibited his care and concern for children, despite difficulties. He continued to experience
numerous adversities in His teaching, which had the ability to impact his determination to
deliver his message.
Background
Teachers have endured challenges for a long time. Whether they have parents who
are upset, students acting up in class, lesson plans to write, deadlines to meet, or
administrators to appease, all teachers are faced with numerous challenges that impact how
they function (Chiu & Klassen, 2010). With so many expectations being set, teachers often
find themselves heavily critiquing their own abilities to effectively deliver instruction and
manage a classroom. A belief that a teacher has in their abilities can affect how they
approach teaching and their professional decision-making (Lauermann & Berger, 2021). If
a teacher is struggling with their self-efficacy, they can become dissatisfied with their job
and risk becoming burnout. While this has remained a significant concern for the
profession, everything become heightened when the COVID-19 pandemic shut down the
schools. As teachers have shifted back into the classroom, they are faced with new
challenges, such as delayed learning, mask-wearing, and social distancing. All these new
guidelines put into place by the onset of the COVID-19 pandemic can further impact a
teacher’s views on their ability to effectively educate (Lauermann & Berger, 2021).
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Teacher Self-Efficacy
Teachers have a motivation for educating children (Lauermann & Berger, 2021).
They are primarily driven by their confidence in their ability teach well, their interests, and
their professional responsibility. How they view themselves can have significant impacts
on how they engage in their profession, their commitment to the profession, persistence,
and occupational well-being, and their student’s motivation and learning (Lauermann &
Berger, 2021). Motivation in the classroom primarily comes from a teacher’s self-efficacy.
Positive self-efficacy is imperative to student performance in all subject areas (Mahler &
Harms, 2018).
When a teacher develops a negative sense of self, struggling with the ability to
believe in their capabilities as an educator, they often see those effects displayed in other
areas of their occupation (Mahler & Harms, 2018). While a lot of research exists about the
effects of teacher self-efficacy on student performance, it is imperative to also consider
how it affects an educator’s satisfaction, commitment, and well-being (Mahler & Harms,
2018). Teachers who are struggling to believe in their ability to deliver instruction and help
students grow are likely to experience some form of dissatisfaction in their job and risking
potentially becoming burned out (Mahler & Harms, 2018).
Job Satisfaction
Teacher job satisfaction is a teacher perception of their level of affective and
cognitive fulfillment experienced through their teaching (Yoon & Kim, 2022). In previous
studies, job satisfaction has been positively linked with student achievement. Additionally,
it has been shown the importance of job satisfaction in predicting teacher outcomes such as
levels of commitment and retention of educators in the field (Yoon & Kim, 2022).
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Teachers may be satisfied with some aspects of their job, such as higher autonomy, but
may struggle with negative aspects, such as a heavy workload and having to work long
after their designated hours. Previously conducted research shows that job satisfaction is
positively related to teacher self-efficacy and negatively associated with teacher burnout
(Skaalvic & Skaalvic, 2017).
Teacher Burnout
Teachers who are struggling with effectiveness and stress are often at risk for
becoming burned out in the profession. Perceived as one of the most stressful professions,
teaching requires educators to be involved with numerous groups of people such as
administrators, parents, colleagues, and students. Previous research has shown that teaching
has one of the highest attrition rates, with 40-50% experiencing burnout within the first five
years (Kim & Buric, 2020). Burnout can occur when a teacher is prolonged to high levels
of occupational stress for a long period of time (Kim & Buric, 2020).
Teachers who are repeatedly exposed to workplace stressors such as time pressures,
discipline problems of students and poor workplace conditions may have difficulties
dealing with stress properly which can lead to burnout. Individuals who become burned out
are working through an enormous amount of stress and are devaluing themselves as well as
others. They can then experience emotional exhaustion, depersonalization, and a lack of
personal accomplishment. Results of previous research studies have shown a link between
teachers who lack positive self-efficacy and the risk for becoming burned out. Furthermore,
it has been shown that a positive sense of self and contentment in the workplace are strong
indicators that a teacher is at low risk for burnout (Zhu, et. al., 2018). Teaching brings on a
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lot of stress, placing teachers in potentially precarious positions with their mental and
emotional well-being.
COVID-19
While there are many factors that contribute to a teacher’s stress, a more recent one
has been the COVID-19 pandemic (Federkeil, et. al., 2020). While teachers have always
experienced various forms of stress, this pandemic has introduced numerous setbacks and
obstacles that teachers were not properly trained to handle. In March of 2020, the World
Health Organization (n.d.) declared the spread of COVID-19 as a global pandemic. To
slow the spread of the virus, many schools and educational centers were shut down.
Teachers were required to reconfigure their teaching practices with very short notice,
moving to a remote option. Teachers were quickly thrown into the world of digital
learning, which required them to learn new technologies, platforms, and learning tools
(Davis & Phillips, 2020).
As the COVID-19 pandemic has changed, teachers and students have begun their
return to the classroom (Pressley, 2021). That, however, has come with challenges.
Teachers are now faced with different routines, learning environments, and changes in their
approaches to instruction. Despite all the changes and gaps in exposure to education,
teachers are still expected to deliver instruction at that same pace and with the same
expectations from before the pandemic (Pressley, 2021). With COVID-19 continuing to
change lives, research continues to be conducted to notate the current experiences of
educators who are in the field. While much research exists that focuses on teacher selfefficacy, job satisfaction, and burnout, the majority of that was conducted pre-pandemic.
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This research study will look specifically at how the pandemic has potentially intensified
these areas and how that is impacting those in education (Pressley, 2021).
Biblical Foundations
The teaching profession has existed for an extensive period. Dating back to Biblical
times, it is evidenced that God was using numerous figures to teach others. However, even
in those times, teachers faced numerous forms of adversity which could have potentially
deterred them from educating others and conveying their message. Moses was inflicted
with a speech impediment, but he had to lead and teach others. Jonah had a message to
share, but he was impeded by fear. Finally, there are numerous accounts of Jesus teaching
plentiful crowds, but facing adversity which could have led to feelings of doubt or stress.
While this is not mentioned in the Bible, it is understood that the message he was
attempting to convey was not easy to deliver and he had to endure many obstacles, just like
modern day educators.
Problem Statement
Teachers today are facing a great deal of adversity. This can have a significant
impact on how they function in the classroom and leave them stressed and in danger of
becoming burned out in the profession (Smetackova, et. al., 2019). Further complicating
things, the world has recently been forever changed by the COVID-19 pandemic. As with
other professions, teachers are having to completely change many things about how they
function in their job to perform well and effectively (Pressley, 2021).
Teacher self-efficacy has an impact on functionality (Cooper, 2019). Self-efficacy
reflects the beliefs an educator has about his or her ability to educate well. To feel capable,
a teacher must be confident in their implementation of strategies, management of student
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behaviors, and engagement of students in the learning process (Klassen & Chiu, 2010). A
teacher that does not have a strong sense of self-efficacy can experience impacts to their
job satisfaction and potentially experience burnout (Klassen & Chiu, 2010). Research has
shown an indirect relationship between a teacher’s perception of self, happiness in the
profession, and likelihood of leaving the profession (Eldor & Shoshani, 2016). While there
are varying contributing factors to a teacher’s lack of self-efficacy, research shows the
significant impacts it can have on their success in the profession (Eldor & Shoshani, 2016).
The COVID-19 pandemic has had an impact on numerous professions, including
teaching. Schools have experienced sudden school closures, students have had to learn on
computers, teachers have had to adapt their teaching methods to all virtual delivery, and all
social interactions were cut off (Kulikowski, et. al., 2021). Schools have had to go into
emergency mode, switching to all new learning systems. While none of these methods have
been chosen by educators, it has imposed serious effects on their attitude toward the
profession and overall feelings of efficacy (Kulikowski, et. al., 2021).
While many studies exist that consider the relationship that exist between the selfefficacy of teachers, job satisfaction, and potential burnout, little research has been
conducted to consider the impacts of the current COVID-19 pandemic on the profession.
Due to the novelty and unpredictability of the pandemic from day to day, teachers are
facing new challenges each day, which can affect how they feel about their efficacy, thus
having an impact on their feeling toward the profession (Sokal, et. al., 2020). The problem
is, while it is understood that teachers struggle with their sense of self-efficacy, which can
potentially have an impact on their well-being, more research must be conducted to have a
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better understanding of how COVID-19 has heightened the stress placed on educators
(Klapproth, et. al., 2020).
Purpose of the Study
The purpose of this study is to examine how the current state of the COVID-19
pandemic is affecting teachers by looking at their self-efficacy, job satisfaction, and
potential for burnout. Numerous studies have considered how self-efficacy can affect job
satisfaction and burnout; however, teachers are functioning in unprecedented times. They
are being asked to educate in ways they never learned about or practiced. They are also
working with children who have fallen significantly behind, which is creating a need for
unique ways of educating, potentially leading to concerns with self-efficacy. This research
study will potentially close the gap between the studies that consider teacher self-efficacy,
job satisfaction, and burnout and how the effects from COVID-19 can contribute to them.
Research Questions and Hypotheses
Research Questions
Research Questions
RQ1: What is the relationship between teacher self-efficacy and job satisfaction?
RQ 2: What is the relationship between teacher self-efficacy and potential for
burnout?
RQ 3: What is the relationship between levels of stress from the COVID-19
pandemic and teacher self-efficacy?
Hypotheses
𝐇𝟏𝟎 : There will be no relationship between teacher selfefficacy and job satisfaction.
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𝐇𝟏𝐚 : Teacher self-efficacy will be positively correlated with
job satisfaction.
𝐇𝟐𝟎 : There will be no relationship between teacher selfefficacy and burnout.
𝐇𝟐𝐚 : Teacher self-efficacy will be negatively correlated with
teacher burnout.
𝐇𝟑𝟎 : There will be no relationship between increased levels of stress
related to the COVID-19 pandemic and teacher self-efficacy.
𝐇𝟑𝐚 : Increased levels of stress related to the COVID-19 pandemic will be
negatively correlated with teacher self-efficacy.
Assumptions and Limitations of the Study
This study will review constructs that have long been considered, as well as an
emerging factor that can have a profound impact on what has been previously found. As
data is collected for teacher self-efficacy, job satisfaction, and potential for burnout, it is
assumed that a positive correlation will exist between how a teacher perceives their abilities
and the effects that can have on their overall contentment with the job. It is further assumed
that these results will indicate the teacher’s perceived stress from the pandemic will likely
impact teacher self-efficacy.
As with each research studies, it is imperative to consider limitations that could
potentially affect the validity of the study. One such limitation would be the time in which
the study is conducted. Many teachers experience varying levels of stress throughout the
school year. Should the data be gathered during the summer, lower levels of stress and
burnout may be present, as compared to the first couple months of school. An additional
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limitation involves the subjects who are involved in the study. The participants for this
study will be teachers in the elementary settings. This excludes educators in the secondary
setting, potentially limiting fully accurate data.
The sample for this survey is being gathered from teachers in Isle of Wight County
in Southeastern Virginia. While this can provide a representation of their district, results
from a neighboring district may differ. Due to the rural setting of the district, survey results
may not be indicative of what teachers in an urban setting experience. This limited
gathering of results can provide an additional limitation to the study.
Limitations may also exist due to the research being a correlational study.
Correlational studies cannot draw conclusions based on the relationships of the variables,
provide detail on cause and effect, or determine the variable that has the most influence on
the variables (Seeram, 2019). Correlational studies primarily focus on the relationship
between the variables. Finally, the COVID-19 pandemic is emerging and changing each
day, which can affect the data. What is gathered will be current, but due to changes, further
research will need to be conducted to ensure present and accurate information.
Theoretical Foundations of the Study
The theory that this study is built upon is Bandura’s Social Cognitive Theory.
Within this framework, Bandura focuses on self-efficacy, which is an individual’s belief
that he or she can perform a behavior to achieve a desired outcome (Bandura, 1997). Selfefficacy for a teacher involves personal engagement, the implementation of effective
instructional strategies, and being open to providing education for all students, including
demanding students (Mahler, et. al., 2018). Bandura’s social cognitive theory suggests that
instructional practices are an important pathway for a teacher to reach students through
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effective practices. However, a teacher’s self-efficacy can have a significant impact on a
teacher’s ability to deliver quality education (Lauermann & Berger, 2021). This study will
be based on Bandura’s theory that the self-efficacy of a teacher can have a profound impact
on their ability to remain content in the profession, avoiding burnout, while during the
COVID-19 pandemic.
This study will additionally consider the teachings of Jesus as a basis for the
impacts of demands of teachers on their self-efficacy and happiness in the profession.
Looking at various struggles that Jesus faced when teaching, the study will focus on how
these battles could have affected Jesus’ ability to feel effective.
Definition of Terms
The following is a list of definitions of terms that are used in this study.
Self-Efficacy – A teacher’s belief of how capable they believe they are of conducting
activities related to the profession, such as implementing instructional strategies and
effectively managing a classroom (Bandura, 1977).
Job Satisfaction – An individual’s perception of the fulfillment they receive from day-today work activities (Klassen & Chiu, 2010).
Burnout – A failed reaction to severe psychological and interpersonal stressors, primarily
in the workplace (Maslach, 1999).
COVID-19 – In 2022, the World Health Organization (WHO) defined COVID-19 as “an
infectious disease caused by the SARS-CoV-2 virus” (WHO, n.d., para. 1).
Significance of the Study
This study seeks to determine the impact that the COVID-19 pandemic has had on
educators. While numerous studies have sought to examine relationships that exist between
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teacher self-efficacy, job satisfaction, and burnout, few have focused on how the pandemic
has added to the levels of stress. As the pandemic continues to develop and change each
day, further investigation is necessary to provide current and relevant information (DarlingHammond & Hyler, 2020). Teachers are often presented with new challenges pertaining to
the pandemic, which can provide further stress and frustration, affecting all aspects of their
efficacy and happiness in the profession (Klapproth, et. al., 2020).
This study will provide current information which will bring awareness to current
struggles educators are facing. Research will show the self-efficacy of teachers during the
pandemic, as well as their overall job satisfaction and potential for burnout. Results will
provide relevant information to those seeking a better understanding of how teachers are
functioning during COVID-19 times. It could potentially further support Bandura’s Social
Learning theory, suggesting that a person is profoundly affected by what is going on
around them (Bandura, 1997). As teachers continue to deal with new stressors, how they
function in the classroom can be altered, affecting their satisfaction as an educator
Almendingen, et. al., 2021). The purpose of this study is to explain the impact that the
COVID-19 pandemic has had on how a teacher functions and their associated stress.
Furthermore, conduction of this study can bring awareness to the leadership of school
districts, potentially providing interventions for teachers that could safeguard them against
unnecessary burnout.
Summary
Everyone has somehow been impacted by the COVID-19 pandemic. Society has
been forced to abandon what is normal and comfortable, learning a new normal to protect
self and others. Teachers, who were already critical of their abilities, have had many new

13
expectations placed on them, as they attempt to educate children despite the safety
measures put in place. This added stress potentially can affect a teacher’s self-efficacy, job
satisfaction, and potential for burnout. Looking at previously conducted research will
provide a solid foundation, while also setting up the need for the results of the present
study.
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CHAPTER 2: LITERATURE REVIEW
Overview
The teaching profession has existed for a long time. Throughout this time, various
changes have occurred that have transformed how people perceive the vocation (Pressley,
2021). As time has progressed, demands have continually increased from parents and
administrators. Additionally, in March of 2020 the world was forever changed when the
COVID-19 pandemic was realized. Immediately schools were shut down all over the world
and teachers were forced into teaching students over the computer. Since the introduction
of this world-wide pandemic, teachers have been faced with new challenges as they have
had to adapt their teaching methods (Parte & Herrador-Alcaide, 2021). Children were
challenged to sit in front of a computer screen, losing all social and emotional interactions
with their teachers and peers. As some teachers anxiously re-entered face-to-face teaching,
the new challenges were overwhelming, with mask-wearing, children who are significantly
behind academically, and re-teaching students how to function and interact in the
classroom setting. Teachers have been forced to reconfigure everything about their
teaching with very short notice, constantly having to adapt (Davis & Philips, 2020).
With all the current changes to the profession, teachers are now, more than ever,
questioning their effectiveness, happiness, and whether this is all worth it (Federkeil, et. al.,
2020). Throughout history, other pandemics have affected education, but none of this
magnitude (Kim & Asbury, 2020). While numerous studies have considered the effects the
pandemic and school closures have had on the students and the spread of the disease, very
few have considered the impacts this has had on educators. This study seeks to close that
gap, looking at whether teachers are currently feeling effective in the classroom and how
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that effects their job satisfaction and potential for burnout. By looking at previous research
on teacher self-efficacy, job satisfaction, and burnout, the concerns will be evaluated and
established. Additionally, current research on teaching through the COVID-19 pandemic
will be considered.
Description of Search Strategy
Research for this study was gathered using the Jerry Fallwell Online Library. The
search feature was utilized, focusing on studies that were completed in the past five years.
Specific terms that were used in the search included “teacher self-efficacy”, “teacher
burnout”, “teacher job satisfaction”, “education”, “COVID-19”, and “Coronavirus”.
Additionally, a review of Biblical literature was conducted to evaluate how the Word
relates to the proposed topic. Using a study Bible and knowledge of the scriptures, specific
accounts of struggles Jesus faced were read, evaluated, and utilized. Using the subject
index, scriptures relating to relying on the strength found in the Lord were additionally
considered and used to support claims.
Theoretical Framework
Bandura’s social learning theory considers the drive behind a person’s behavior
(Bandura, 1997). Behaviorism seeks to offer a direct perspective of the development of
social behavior, which is built on the principles of conditioning. In his theory, Bandura
suggests that there are diverse factors that affect an individual’s motivation (Bandura,
1997). The theory of social learning stresses the importance of cognition, placing a strong
emphasis on self and others (Berk, 2019). Bandura refers to a person’s ability to achieve a
certain outcome, such as a teacher’s ability to achieve self-efficacy (Bandura, 1997).
Information about self-efficacy stems from a person’s success in a specific domain, such as
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teaching. It can come from observations of other’s experiences, persuasion from others, and
psychological state (Bandura, 1986, 1997).
When an individual has a desire to perform, self-perception of efficacy can impact
competency and performance (Bandura, 1986, 1997). Bandura considered this type of selfefficacy as future-oriented, looking at the activities an individual chooses, and how much
effort they exert and how long they will persist when they encounter the difficulties (Zhu,
et.al., 2018). Tied in with another framework rooted in evaluation of teacher self-efficacy,
the two considered a teacher’s capability to bring about student engagement and learning,
even among students who are unmotivated (Tshcannen-Moran & Hoy, 2001).
Bandura’s social learning theory will be relevant to this study, as it addresses an
individual’s desire to perform well. This theory suggests that a person’s perception of their
own efficacy can affect their ability to perform well in their efforts (Bandura, 1997). This
basis of this study considers the demands that are placed on educators and how that in turn
affects their ability to perform. Teachers often are considering their ability to plan,
organize, and perform activities that will allow them to attain any given educational goals
(Skaalvik & Skaalvik, 2017). As Bandura suggests, when a person doubts their ability to
perform, it can affect how they deliver and instruction and the motivation of their students.
This can then lead to work-related stress and potentially cause burnout in the profession
(Bandura, 1997).
Bandura’s framework of social cognitive theory is closely related to constructs such
as self-esteem and self-efficacy (Bandura, 1997). Self-efficacy can have important
implications, as it can affect an individual’s levels of aspirations, goal setting, the
investment of their efforts, and their persistence to not give up when faced with adversity
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(Bandura, 1997). Teachers with a positive sense of self-efficacy have an increased interest
in professional development, better work engagement, a willingness to implement new
instructional strategies, and better work engagement (Klassen & Chiu, 2011). Therefore,
this study will consider the self-efficacy of educators and his or her ability to succeed in
delivering instruction and managing their classroom. Further areas of interest will include:
(1) job satisfaction, (2) teacher burnout, and (3) the impact of the COVID-19 pandemic on
a teacher’s self-efficacy. Different aspects that relate to a teacher’s self-efficacy will be
evaluated, as well. Bandura’s social cognitive theory will be considered when assessing a
teacher’s self-perceptions and how that affects their ability to perform in their position as
an educator.
Biblical foundation for this study involves the teachings of Jesus. Just like many
educators, Jesus faced challenges and the potential for stress. While the Bible does not
specifically speak on Jesus struggling with self-efficacy or burnout, it does provide
examples of challenging circumstances he faced. Jesus sought to teach in a variety of
settings, providing what the people needed. Matthew 4:23 says, “Jesus traveled thoughout
the region of Galilee, teaching in the synagogues and announcing the Good News about the
Kingdom. And he healed every disease and illness” (NLT). Just as current teachers, he had
to overcome many obstacles, going to various settings to meet the needs of everyone.
Despite the obstacles, he had one purpose and that was the spread the love of God.
Teachers are often selfless people who seek to put their needs aside to meet
the needs of students. Just as we see that often epitomized by teachers, Jesus provided the
perfect example. Jesus always sought to put others first. Jesus often had to fight through
adversity, though, to meet the needs of people. In the book of Luke, an example is provided
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when Jesus encountered a woman who was crippled. He wanted to immediately heal her,
but faced adversity from the synagogue leaders, as it was the rule to not heal people on the
Sabbath. Despite rules and pushback, Jesus knew he had to do what was right for his those
who needed him. Luke 13:12 says, “When Jesus saw her, he called her over and said, ‘Dear
woman, you are healed of your sickness!’” (NLT). Jesus, like teachers, often had to
overcome difficulties and focus specifically on the calling.
Jesus, specifically, had a love for children. Just as teachers who currently
serve the younger population, Jesus was able to see the innocence and need of them. Jesus
advocated for children, as teachers often do. He welcomed them, despite the challenges it
presented. He recognized them as fully human and a gift from God. He saw their abilities
and acknowledged their capacity to make God known. Teachers are often able to view
children from a practical perspective, mirroring Jesus’ actions. However, caring for them
can be presented with adversity and difficulties, just as is specified in the Bible (Mercer,
2005). Throughout this paper, specific examples will be considered and evaluated to
provide Biblical support for struggles faced by educators.
Review of Literature
In empirical research, noticeable links have been determined between teacher selfefficacy, job satisfaction, and burnout, with links to several factors. The first construct to
consider is teacher self-efficacy. Previous research has shown that self-efficacy plays and
important role in achievement in numerous settings, including educational situations (Chiu,
2010). When an educator begins to question their efficacy, job satisfaction can be
impacted. Many research studies have shown when a teacher experiences disappointing
levels of psychological welfare, teacher stress can be increased, further fueling their
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satisfaction in the profession (McInerney, et. al., 2018). Burnout is an additional stress
experienced by educators. Burnout occurs when teachers experience decreased job
satisfaction which can result in exhaustion. This primarily happens in professions which
require higher levels on human interactions and an increased responsibility for others
(Smetackova, et. al., 2019).
While significant research exists for teacher self-efficacy, job satisfaction, and
burnout, studies which focus on these constructs during the COVID-19 pandemic continue
to emerge. This pandemic has had a profound impact on all education systems, generating
changes that no educator was prepared to handle. In this crucial period, educators and
students have been forced to learn new modes of learning (Mushtaque, et. al., 2021). As
teachers deal with unexpected new norms and expectation, it is perceived that this could
potentially have more of an impact on their efficacy, job satisfaction, and burnout.
Teacher Self-Efficacy
Many things within the classroom setting can affect a teacher’s perception of self,
some of which are negative and some positive. Self-efficacy is the belief a person has in
oneself to manage outcomes in a positive way. Those who exhibit a stronger self-efficacy
are more likely to overcome obstacles and put forth greater effort (Arslan, 2019). For a
teacher, a stronger self-efficacy can mean a better belief in their abilities as an educator,
which can encourage better job satisfaction. Teacher morale is at an all-time low, with
teachers feeling more ineffective now than they have in 20 years. Teachers want to believe
that what they are doing is making an impact on their student’s academic achievement and
behavior (Edinger & Edinger, 2018).
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Teacher self-efficacy has been long evaluated by various theorists and researchers.
Originally, Rotter, explored teacher efficacy, suggesting that teachers had no control over
their effects caused by the environment (Bandura, 1977). Instead, what was occurring in
the educational environment had far more impact than the ability or control of the teacher.
However, Bandura (1977) followed Rotter’s claims, stating that teacher self-efficacy is
more about believing in oneself to achieve certain goals from their capabilities. Moreover,
Bandura suggested that a teacher can determine which activities to choose and how much
effort to exert when dealing with challenges that emerge. Bandura’s proposal claimed that
teacher efficacy is a judgment on a person’s capabilities to reach desired outcomes
regarding the outcome of their students (Bandura, 1977).
There are many things that contribute to a teacher’s belief in self. Contributing
factors can include knowledge of their content, media use, support from other staff, their
study programs, and psychological well-being (Lohbeck, et. al., 2018). One specific study
considered relationships that exist between teacher gender, their teaching level, and years
of experience and the effects that had on three domains of teacher self-efficacy – classroom
management, student engagement, and instructional strategies. Additionally, overall job
satisfaction was considered as well. For this study, 1,430 teachers were gathered using
convenience sampling. It was predicted that teachers would begin to feel more selfefficacious as they progressed from early to mid-career, but then experience a decline as
they move towards retirement from the profession. Additionally, the study hypothesized
that teacher self-efficacy would be affected by stress and their job satisfaction would be
affected by their characteristics and the three domains of teaching (Chiu, 2010).

21
Teachers for this study were brought together at a multi-district teacher conference
(Chiu, 2010). Only educators who were currently teaching were invited to participate. They
were provided a survey with 12 items on a teacher self-efficacy scale and various other
items addressing job satisfaction and stress. Results of this study showed that non-linear
relationships existed between years of teaching experience and the three self-efficacy
factors. Additionally, female teachers reported greater amounts of stress and struggled with
self-efficacy in relation to student behaviors. Teachers who taught children in younger
grades experienced a greater sense of self-efficacy and student engagement. Finally,
teachers who experienced greater success with student engagement and better instructional
strategies reported a greater sense of job satisfaction (Chiu, 2010).
Numerous studies show us that there are varying contributing factors that affect
how a teacher functions in the classroom. Uncontrollable factors, such as gender or years of
experience, can have a profound impact on a teacher’s self-efficacy (Eldor & Shoshani,
2017). However, it can also be how well a teacher feels supported or the materials they are
provided to deliver instruction (Eldor & Shoshani, 2017). One study considered how the
climate of the school affected the engagement of the teachers. This study included 423
teachers who were surveyed about their feelings on being looked at as service providers
and about the overall climate of the school. Results showed that when teachers felt
adequately supported and that the climate of the school was good, they were more likely to
feel capable of delivering quality service to their students (Eldor & Shoshani, 2017).
While there are many things that can negatively affect a teacher’s self-efficacy,
enthusiasm for the profession can have a positive impact, being imperative in workplace
happiness. Motivation and excitement for the content and delivery have been relevant
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predictors of student learning (Mahler, et. al., 2018). Teachers who are notably
conscientious in their job, as well as agreeable and open to new ideas tend to have a better
level of preparedness for teaching and student engagement (Perera, et. al., 2018). Teachers
who have a positive self-efficacy are more likely to experience success in the classroom, as
they perceive themselves as capable and effective (Romijn, et. al., 2020).
Teacher self-efficacy can have many effects on an individual. Low self-efficacy has
been associated with anxiety and depression (Huang, et. al., 2019). Additionally, negative
associations have been identified for satisfaction in the profession and burnout (Zee &
Kooman, 2016). Teachers who experience stress in the classroom from classroom
management and student behaviors are experiencing lower self-efficacy, as well as job
satisfaction (Chiu, 2010). Teacher self-efficacy, however, has also been shown to improve
job satisfaction and engagement, which encourages future motivation within the profession
(Granziera & Perera, 2019). Teachers who have a belief in self are happier at work, thus
being more productive and involved.
Job Satisfaction
There are numerous things that can contribute to a teacher’s satisfaction with their
job. Their belief in self is one contributing factor. Other factors include their ability to
control classroom discipline, age, sex, and years of work experience (Gil-Flores, 2017).
Stress in teaching has been shown to have a significant effect on job satisfaction, as well
(Parveen & Bando, 2019). While teachers may experience an impact to their job
satisfaction due to contributing factors, research has shown that an organized climate and
teacher connectedness has an impact on a teacher’s happiness in their profession, as well as
protection from burnout (Oullette, et. al., 2018). Teachers who experience dissatisfaction in
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their profession are more likely to experience burnout, possibly pushing them away from
continuing their pursuit in educating youth.
Job satisfaction refers to the extent to which employees like their job. When
evaluating their profession, many people can determine their emotional state from an
appraisal of their job. Job satisfaction is an affective reaction to the workplace (Pepe, et. al.,
2017). Job satisfaction for teachers is concerned with the benefits for both teachers and
students, which contributes to organizational performance. Research has historically shown
that teachers who are satisfied display higher levels of commitment to their job and are less
likely to leave the profession. Other research has indicated a negative relationship between
job satisfaction and occupational stress. Studies have also shown that job satisfaction can
be predicted by teacher self-efficacy and belief in self, in turn affecting student
achievement (Pepe, et. al., 2017).
A study on teacher job satisfaction utilized the Teacher Job Satisfaction Scale
(TJSS) across six subsamples, specifically testing the factor structure of the scale. For this
study, 2,819 primary teachers were gathered from six different countries. Participation was
voluntary and individuals were recruited at their workplaces, where they were surveyed as
well. The TJSS was used, measuring job satisfaction across three dimensions: satisfaction
with co-workers, satisfaction with parents, and satisfaction with student behaviors.
Additionally, a General Health Questionnaire was used to detect psychiatric disorders in
community settings. A shorter version was used to assess psychological distress among
teachers (Pepe, et. al., 2017).
This reviewed study, which utilized the Teacher Job Satisfaction Scale (TJSS),
yielded results that confirmed the importance of socializing and interacting to determine
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job satisfaction in the workplace (Pepe, et. al., 2017). The results additionally show the idea
that perceptions and attitudes are influenced by indications that come from the work
environment. Using the TJSS can help to evaluate and comprehend what influences job
satisfaction for teachers (Pepe, et. al., 2017).
There are various things that can affect a teacher’s satisfaction with their job.
Teacher self-efficacy is the belief a teacher has about their capabilities to guide student
learning (Klassen & Chiu, 2010). It is associated with student achievement and motivation.
It also influences teacher factors such as their commitment to the profession and job
satisfaction. Teachers who have low self-efficacy experience more difficulties in their
teaching, as well as higher levels of stress in the workplace. They also experience lower
levels of job satisfaction (Klassen & Chiu, 2010). Bandura suggested that teachers who
solidify beliefs about their self-efficacy retain those beliefs after they are established
(Bandura, 1997). However, later researchers noted that little evidence exists to show that
efficacy beliefs change or stay the same across the span of an educational career (Klassen
& Chiu, 2010).
One study related to job satisfaction sought to examine any existing relationships
between a teacher’s years of experience, gender, the three domains of self-efficacy
(classroom management, student engagement, and instructional strategies), two types of job
stress (workload and classroom stress) and job satisfaction (Klassen & Chiu). For this
research study, 1,430 teachers were recruited from teacher conferences. Teacher selfefficacy was evaluated using the Teachers’ Self-Efficacy Scale. Job satisfaction and job
stress were measured using items from a 9-point scale and the Teacher Stress Inventory.
Results of this study showed non-linear relationship between teacher’s years of experience
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and the three self-efficacy factors. Female teachers reported higher levels of workload
stress, noting significant levels of workload stress and difficulties with classroom
management. Teachers of younger children had higher levels of efficacy which resulted in
great job satisfaction (Klassen & Chiu, 2010).
Teacher stress is defined as unpleasant emotions experienced by an educator that
are a result of aspects from the teaching environment (Skaalvik & Skaalvik, 2017). There
are many aspects of the teacher’s work environment that contribute to the stress of a
teacher. Suggested stressors include student diversity, discipline problems, time pressure,
conflicts with colleagues, parents, or administrators, lack of recognition, low pay, lack of
support from administration, lack of personal autonomy, and lack of the ability to help
administration make decisions. Numerous research studies have considered all or some of
these stressors, with results indicating a significant impact on varying groups of educators.
Whether studies look specifically at types of stressors, source of stressors, or impact of
stressors, all agree that teachers are overwhelmingly impacted (Skaalvik & Skaalvik,
2017).
In a study that considers the experiences of job demands and resources for teachers,
self-efficacy, burnout symptoms, job satisfaction, and motivation to leave the field were
considered (Skaalvik & Skaalvik, 2017). The study included 546 teachers from 10 different
high schools. Teachers were gathered randomly and came from various sizes of schools.
Participation was voluntary and answers to questionnaires were put into sealed envelopes
for anonymity. Various scales were used to evaluate discipline problems, student
motivation, relations with colleagues and supervisors, culture, emotional exhaustion, self-
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concept, depersonalization, job satisfaction, and motivation to quit. Specific demographics
were considered as well (Skaalvik & Skaalvik, 2017).
When looking at indicators of stressors which affect job satisfaction, supportive
colleagues, support from administration, and the collective culture had the most significant
effect on supporting a positive school climate (Skaalvik & Skaalvik, 2017). A moderate
correlation was noted between student behaviors and student motivation, specifically
drawing attention to disruptive behaviors and discipline problems. While it was determined
that job demands and job resources do have significant correlations to poor job satisfaction,
these should be treated as one-dimensional variables. Continued research should work to
identify specific categories or dimensions as related to job demands and job resources and
how those relate to job satisfaction (Skaalvik & Skaalvik, 2017).
Teacher Burnout
Teachers now, more than ever, are seeing their mounting stress impact their ability
to effectively teach, making them second-guess their calling to educate (Herman, et. al.,
2018). Research has shown the link between unhappiness in teaching, no matter the cause,
and teachers burning out and leaving the field of education. High levels of stress and a lack
of ability to cope have been linked to more significant levels of burnout (Herman, et. al.,
2018). Teachers who experience burnout, however, are not always likely to quit the
profession. One research study indicated that 27% of teachers who experienced low job
satisfaction and burnout intended to quit (Madigan & Kim, 2021). With that number
increasing, it is imperative to evaluate the relationship between all three variables and
determine their relationship to preserve teachers who are valuable assets to the profession.
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Burnout presents a psychological risk, especially for those working in fields that
require interaction with customers. Burnout can develop gradually, relating directly with
unhappiness in the profession. Emotional exhaustion and feeling drained are predictors of
potential burnout (Saloviita & Pakarinen, 2021). For a teacher, burnout can carry negative
implications on their well-being, as well as on their physical and mental health.
Furthermore, burnout has been related to early retirement, frequent absenteeism, and higher
turnover rates. While many professions carry a risk of burnout, teaching has been ranked as
one of the most stressful positions. One study conducted in the United Kingdom showed
teaching to be the most stressful position, compared to 26 others. Another study completed
in Finland showed that teachers experienced stress and burnout more frequently at a 12%
rate, as compared to other professions, which averaged at 8% (Saloviita & Pakarinen,
2021).
Burnout has been evaluated for a long period of time. Specifically, studies are often
looking for predictors of burnout, such as teacher self-perceptions. Maslach defined
burnout as a reaction to severe psychological and interpersonal stressors, primarily within
the workplace (Maslach, 1999). More specifically, burnout happens in occupations that
require interpersonal interactions, such as teaching. Maslach (1999) suggests that burnout
could possibly be a result of Emotional Exhaustion (EE), Depersonalization (DP), or
Reduced Personalized Accomplishment (RPA). Each one of these components affects a
teacher’s ability to believe in oneself, leaving feelings of incompetency regarding their
profession (Maslach, 1999).
One specific research study focuses on teacher stress and burnout, suggesting that
job demands, and resources are significant predictors. When an individual’s resources have
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been maxed out, they are at risk for experiencing higher levels of stress. Specific demands
in the school setting can intensify a person’s risk for experiencing burnout. Within the
school setting, teachers can experience an overload of work expectations, poor school
climate, conflicts with colleagues, behavioral problems with students, and conflicts with
their role. Each one of these factors can contribute to a person experiencing burnout in the
education profession (Saloviita & Pakarinen, 2021).
Acquiring a better understanding of what factors influence job satisfaction in the
profession and their ability to provide quality education to their students is imperative.
Gathering such information can prove to be beneficial in avoiding burnout. One such
research study looked at teacher burnout, while considering the teacher category, number
of students with necessary support, inclusive education, class size, and availability of
support. Teachers included in this study were 4,567 primary educators. Of those chosen
participants, 262 were principals or vice-principals. Participants were gathered by acquiring
email addresses from the schools and then reaching out asking for participation to each
educator (Saloviita & Pakarinen, 2021).
This study conducted on teacher burnout used survey instruments to gather
information on demographic variables, specific items regarding teacher assistant support,
and evaluation of support they were receiving in the classroom (Saloviita & Pakarinen,
2021). Scales were also included that measured teacher burnout, sense of self-efficacy,
attitudes toward inclusion, relatedness with students, and resources made available for use.
Questions were asked on a 5-point Likert scale. Results for this study showed that higher
correlations existed between burnout and attitudes towards self-efficacy, relatedness
towards students, and inclusive education. Males showed a higher level of burnout, with
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notable feelings of lacking accomplishment. Teachers with higher numbers of students and
teachers of upper grades reported higher levels of burnout. Educators with teacher
assistants reported lower levels of burnout, but this increased with higher levels of students
requiring support (Saloviita & Pakarinen, 2021).
Results of this study provided justifications and reasoning behind a teacher’s
likelihood of experiencing burnout (Saloviita & Pakarinen, 2021). Higher class sizes,
increased number of supported students, and a lack of support showed an increase of
experienced burnout by educators. While the large sample size helped to support claims,
showing consistencies across participant results, it would be important to consider what
adding an extra teacher to a classroom would do to provide better support (Saloviita &
Pakarinen, 2021). Doing so could potentially lessen stress, increase efficacy, and prevent
the prospect of burnout.
There are many things that can lead a teacher to burnout. Teacher Self-Concept
(TSC) and Efficacy (TE) have both been correlated with burnout in the profession (Prasajo,
et. al., 2020). In a study which focuses on positively predicting teacher-burnout, various
components were evaluated, such as emotional exhaustion and depersonalization. For this
study, researchers investigated various factors that predict teacher burnout such as
emotional exhaustion and reduced personal accomplishment. Researchers in this study
evaluated the correlation between TSC and TE and how the two might directly affect
burnout. Demographic information was also considered to examine any specific effects on
TSC and TE correlating with burnout (Prasajo, et. al., 2020).
Teacher Self-Concept (TSC) was evaluated using the TSC Evaluation Scale
(Saloviita & Pakarinen, 2021). This measure considers a teacher’s self-evaluation of
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competence. An additional measure was used to evaluate Teacher Efficacy (TE). Teacher
burnout was measured using three subscales which looked at the contributing components
such as emotional exhaustion. This study involved 876 teachers across three different
provinces. Results of this study showed that TSC had a direct effect on teacher burnout, as
well as an indirect effect on TE. Additionally, a negative correlation was determined
between TSC and all the burnout variables. TSC, which is a general belief in oneself to
competently deliver instruction, had a direct effect on all components of burnout. Results of
this study also determined that most of the gathered demographic information did not differ
significantly regarding all constructs (Saloviita & Pakarinen, 2021).
All the predictors that were used in study were found to be significant in forecasting
teacher burnout (Saloviita & Pakarinen, 2021). Future research beyond this study should
continue to look for factors that contribute to educators experiencing burnout, as results
indicated that teaching experience and gender did not yield significantly different results
than the other variables included in the study. Furthermore, results of this study show that it
is imperative to allow teachers who are just entering the profession to continue developing
their own teaching style and create new and innovative ways of engaging students in their
learning. Providing positive feedback for all educators and providing tangible
acknowledgements can show appreciation potentially avoiding burnout in the profession
(Saloviita & Pakarinen, 2021).
Teacher Demands
Demands placed on teachers are much of what fuels a negative sense of self,
affecting job satisfaction and potentially burning an educator out (Collie, et. al., 2020). For
an extensive period, teachers have faced stress overload, which causes personal as well as

31
interpersonal concerns. Many job demands in the educational setting are related to job
demands, job resources, and personal resources. Teachers who struggle with job demands
may have difficulties with time pressure, feeling as though there is not enough time to
make things happen and meet demands. Additionally, if teachers often feel they lack
support from leadership and struggle with limited resources necessary to help them
succeed. When teachers are feeling incapable of meeting demands, they may question their
effectiveness, as well as struggle with their overall wellbeing (Collie, et. al., 2020).
One significant demand placed on teachers is managing their classroom (Collie, et.
al., 2020). Teachers are expected to teach the students who fall on a broad spectrum of
academic levels, as well as deal with significant behaviors. When students are acting in a
disruptive manner, effective instruction is interrupted, and important learning is lost.
Previous research has shown that one of the most challenging obstacles for teachers is
disruptive behavior, such as students calling out or refusing to listen to instruction
(Skaalvik & Skaalvik, 2018). The constant frustration that comes from dealing with
repeated behaviors can impinge on a teacher’s capacity to effectively deliver instruction, as
well as manage their classroom well (Collie, et. al., 2020).
Another significant contributing factor to educator stress is related to student
achievement (Tao, et. al., 2021). Every year teachers are appraised by their teaching
methods and the rise and fall of student test scores. These measures are used to evaluate
teaching performance, as well as teaching effectiveness. If a student does poorly on an
assessment, that can be a significant stressor for an educator. When a student struggles, a
teacher begins to seek out causal attributions for success or failure, which can have a
profound effect on motivation and psychological and emotional well-being. When a teacher
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holds a fixed view of a student’s ability and they begin to underachieve, stress begins to
mount as the educator begins to question their effectiveness (Tao, et. al., 2021).
Parental pressure is an additional concern for teachers. A strong connection
between home and school has been identified as imperative to a child’s academic success
(Vivienne, et. al., 2021). Cooperation between families and educators can also increase the
family’s confidence, extend trust, and build a positive view of the school (Ahmed, et. al.,
2021). Teacher’s, however, often feel unsupported by parents and deal with numerous
expectations and demands. When teachers feel supported and have a high regard for their
parents, they will likely encourage them to participate in the school setting. When
communication breaks down, however, teachers and parents begin blaming one another and
the academic well-being of the student may be affected. Teachers must walk a fine line of
professionalism, which can affect how parents view their competency and attitude. A
teacher who strives to build and maintain positive relationships with families come across
as more welcoming and approachable (Ahmed, et. al., 2021). This, however, is an
additional demand that must be fostered and placed high on the list of importance, as
negligence can have impactful repercussions.
While teachers have many demands placed on them which can affect their selfefficacy and their feelings toward the profession, much of that changed in March of 2020.
As the COVID-19 pandemic began affecting people all over the world, everything began
shutting down, including schools (Almendingen, et. al., 2021). The pandemic created
extraordinary challenges for education, suddenly changing everything that was once known
for teaching children. Education, which is best implemented through active, studentcentered activities that increase motivation and improve learning outcomes, had to
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suddenly shift to accommodate the safety of students and staff. Teachers were suddenly
forced to pivot to online learning, which many never received adequate training
(Almendingen, et. al., 2021).
The shift from in-person learning to digital learning was swift and unexpected
(Daumiller, et. al., 2021). While teachers had begun to use digital learning tools more in the
classroom, they primarily served as an enrichment to the traditional face-to-face instruction
that students were receiving. Ideally, teachers who anticipate a flip to digital learning or a
hybrid model would have ample time to prepare and educate students on what to expect.
However, this was not possible during the onset of the COVID-19 crisis due to the sudden
closings of schools all over the world. School faculties were then confronted with the
additional challenge of teaching exclusively online. For many, this created an enormous
amount of fear, uneasiness, frustration, challenges in continuing to meet already existing
demands, and difficulty in managing a home/work balance. Teachers were again faced with
new demands which could potentially affect how they function in the profession
(Daumiller, et. al., 2021).
Since the onset of the COVID-19 pandemic, education has looked significantly
different (Bilinski, et. al., 2021). While many schools have returned to face-to-face
instruction, it does not mirror what was experienced prior to the shutdown. Teachers and
students may have returned to the classroom, but not without new protocols in place to
ensure the safety of everyone in the educational setting. Much debate has surrounded the
topic of returning to school, with many worried about the transmission of COVID-19 and
keeping everyone safe. However, many research studies have proven the benefits of inperson learning over digital education (Bilinski, et. al., 2021). While this may be true, this
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has placed additional demands on teachers, as they have had to learn and implement new
measures to ensure the safety of their students.
Many safety mitigations have been put in place in schools to help keep the spread of
the COVID-19 illness low and lessen the spread of germs (Bilinski, et. al., 2021). There are
many demands that have been placed on teachers, which have added to their already full
plates of educational demands. Teachers are working to ensure students are socially
distanced, often spacing desks out into already tight spaces. Students and staff are often
required to stay masked, presenting difficulties for those working with younger students.
Teachers are having to monitor the symptoms of students closely to ensure ill students are
sent home immediately. School staff must contact trace after a student tests positive, as the
illness may have spread to those who sit close (Bilinski, et. al., 2021).
Demands that have been placed on teachers since the onset of the COVID-19
pandemic vary by school district (Bilinkski, et. al., 2021). Some schools have remained
virtual, requiring educators to provide education under unique circumstances. Hybrid
models require teachers to flip flop back and forth between in-person and virtual education.
This has had a significant impact on a teacher’s ability to feel effective in the delivery of
instruction. While the demands have been increased for educators, further complicating
effective teaching, research has shown that the safety measures have proven effective in
lessening the spread of COVID-19 in schools (Bilinksi, et. al., 2021).
Teachers have numerous demands placed on them (Chiu, 2010). Prior to the
beginning of the COVID-19 pandemic, teachers were faced with meeting educational
standards, planning effective instruction, state testing, student behaviors, parent
expectations, and a lack of support from administration. While all these demands still exist,
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teachers became further inundated after March of 2020 when the COVID-19 pandemic was
introduced. Teachers must still meet the previous demands, while also ensuring the safety
of their students through the implementation of safety mitigations. These increased
demands have the potential to have a profound effect on the self-efficacy of an educator,
further pushing them towards stress in the profession and the potential for burnout
(Darling-Hammond & Hyler, 2020).
COVID-19
COVID-19 is a worldwide pandemic that has affected everyone in some way.
Teachers have had to embrace many new methods of delivering instruction, many of which
have had a significant impact on their student’s success and management of their classroom
(Darling-Hammond & Hyler, 2020). While the previous discussed variables have been
researched in some capacity, little research has been conducted on this more recent impact
to education. As teachers are currently struggling in the classroom, more research must be
conducted to evaluate how the pandemic has impacted teacher effectiveness and happiness
in the profession. It is imperative for teachers to feel supported so they can properly meet
the social-emotional and educational needs of their students (Darling-Hammond & Hyler,
2020).
Various studies have shown that teachers are experiencing unprecedented levels of
stress. Teachers are reporting medium to high stress levels due to remote teaching, working
well over contract hours, experiencing technical barriers, and a lack of digital competency
(Federkeil, et. al., 2020). Certain studies have considered job characteristics that may have
been impacted by COVID-19, such as attitudes towards the job, internal work motivation,
and task identity (Kulikowski, et. al., 2021). Results have consistently shown an impact to
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the field of education, however, considering how self-efficacy and job satisfaction have
been impacted remains undetermined as the pandemic and effects continue.
Teacher self-efficacy has always been a highlighted research topic (Chiu, 2010).
However, considering the current demands that are continuing to be placed on teachers,
self-efficacy may be even more heavily affected. As teachers have gone from teaching in a
virtual setting and adapting to those expectations, many schools have recently gone back to
in-person education. It does not, however, look the way it did prior to the COVID-19
pandemic (Pressley, 2021). Forced to take unique approaches to learning, school districts
are now keeping students socially distanced, toggling between in-person learning and
virtual instruction, and have made significant changes to environments, routines, and
instructional approaches. Despite all the unique changes, the expectation to continue
providing quality instruction has remained. Teachers are still expected to keep students
engaged in lessons, providing alternatives to hands-on learning and cooperative learning
(Pressley, 2021).
One study considered how returning to teaching following school shutdowns due to
the pandemic have affected the self-efficacy of teachers (Pressley, 2021). Convenience and
snowball sampling were used to recruit teachers via an electronic survey. Teachers were
surveyed in October of 2020, which allowed them four weeks to familiarize themselves
with what returning to teaching following the shutdown looked like. 329 teachers were
gathered to participate. A survey was used to gather demographic information and
subscales of efficacy which focused specifically on student engagement and instructional
strategies were used (Pressley, 2021).
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Results of this study that examined how the return to teaching affected teacher selfefficacy showed that a significant impact did exist (Pressley, 2021). Average teacher selfefficacy scores for engagement as well as instruction were lower than scores of the same
subscale which was given prior to the shutdown. Additionally, results showed that teachers
who were teaching virtually had the lowest instructional efficacy scores compared to their
colleagues teaching in-person or hybrid. Results did, however, show that no difference
existed in engagement efficacy based on the instructional approach (Pressley, 2021). This
study provides evidence of the struggles that teachers faced early in the pandemic as they
were just returning to teaching.
Teachers have been impacted in various, unique ways throughout the duration of
the COVID-19 pandemic (Hong, et. al., 2021). While their efficacy within the classroom
and job satisfaction have been noticeably impacted, other studies seek to determine how
teacher’s mediation between school and family have been affected. Many teachers have
been forced to teach virtually in a remote setting, which for many means working from
home. This can potentially blur the lines between work and home life, primarily for a
mother with young children. This experienced stress can then influence a teacher’s
satisfaction with their job and probability for burnout. One study evaluated preschool
teachers who taught from home while also assisting their own children with virtual
education (Hong, et. al., 2021).
In this study, associations between workload, work-family conflict, parenting stress
and overall job satisfaction were examined (Hong, et. al., 2021). Teachers who participated
had to be currently teaching preschool virtually and have children learning virtually at
home. This research study included 718 preschool teachers who were recruited through a
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national training program. It was hypothesized a positive correlation would exist between
work-to-family conflict and family-to-work. Additionally, the researchers hypothesized
that work overload and parenting stress would be associated with work-to-family conflict
and family-to-work conflict. Various measures were used to evaluate the various
constructs involved in the research. A teacher experience questionnaire was utilized, as
well as scales evaluating work overload, parenting stress, work-family conflict, and job
satisfaction (Hong, et. al., 2021).
Results of this study showed the significant impacts that the COVID-19 pandemic
is having on teachers remaining content in their profession (Hong, et. al., 2021). Teachers
involved in this study reported that teachers are experiencing an increased workload along
with significant parenting stress due to the pandemic. Workload was negatively associated
with job satisfaction and parenting stress was negatively associated with job satisfaction.
Overall, this evaluated research study highlighted the associations that exist between
preschool teachers’ work overload, work-family conflict, parenting stress, and job
satisfaction. The results of this study proved that interventions must be put in place to
preserve the well-being of teachers, helping them learn to balance their family and helping
to improve their overall job satisfaction throughout the COVID-19 pandemic (Hong, et. al.,
2021).
Biblical Foundations of the Study
Teaching has been used all throughout history in various forms. In the Bible,
teaching is used to guide people and to help them understand the love and grace of the
heavenly father. Jesus often used diverse teaching methods to help the crowds of people
better understand what he was attempting to convey to them. He traveled around from

39
place to place, educating others to allow them the chance to better understand the love of
God. However, just like teachers today, Jesus faced adversity when delivering his
instruction.
All throughout the Bible there are numerous examples of Jesus facing difficulties
when attempting to educate others. While the Bible does not address whether Jesus
struggled with self-efficacy or satisfaction in what He did, it can be assumed that he may
not have always felt effective and may have struggled with delivery of instruction. Just like
teachers today who face adversity of many kinds, such as the current pandemic, Jesus had
his own difficulties throughout his ministry.
In the 14th chapter of the book of Matthew, Jesus faces one form of adversity that
had the potential to derail his teaching, possibly upsetting his efficacy. As crowds began to
gather, Jesus began healing them and offering compassion. However, the disciples knew
they could not sustain the amount of people, as they did not have enough food for the
masses. They begged Jesus to end his time with them and send them to their homes.
Matthew 14:16 records his response to his followers, “But Jesus said, ‘That isn’t necessary
– you feed them’” (NLT). The disciples brought their small amount of food, and Jesus was
able to teach the crowds a lesson using what little they had to bless the multitudes.
In this story of Jesus’ teaching, he was faced with a difficult situation. He was being
instructed by those around him to just give up and move on. The disciples were seeing the
smaller picture, but Jesus knew he had more to do. Despite what seemed to be an
insurmountable obstacle, he made a way so that those in the crowd would not miss what he
had to share with them. This experience of Jesus’ struggle when teaching mirrors some of
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the obstacles teachers face today. They are forced to make choices that are in the best
interest of their learners, despite what others are encouraging them to do.
In the fourth chapter of John, Jesus is again faced with a difficult situation that
could potentially keep him from sharing his message. As he came upon a well, he met a
Samaritan woman. As a Jewish man, Jesus was not to have anything to do with this
woman. However, Jesus did not discriminate, knowing that she deserved to hear from him
as well. John 4:10 says, “Jesus replied, ‘If you only knew the God has for you and who you
are speaking to, you would ask me, and I would give you living water’” (NLT). Jesus goes
on to share with the woman that despite her shortcomings before this meeting, she still
needed to believe and follow him.
Again, in this situation, Jesus was faced with a situation that could potentially keep
him from sharing his teachings as the Messiah. He knew the laws and expectations but
chose to not let those interfere with what he needed to share. He was faced with a decision
that could have had lasting impacts on his effectiveness as an educator, confining his
potential to share his message. Every day teachers are faced with these difficult decisions
for their students, having to overcome obstacles such as a discrimination and predetermined expectations. The Bible continues to provide examples of Jesus facing similar
adversities which could potentially affect his ability to share his message.
Teachers face struggles and adversity for numerous reasons (Pressley, 2021). One
of the contributing factors, as proven in research, is demands that come from administrative
figures. Educators often find themselves attempting to achieve expectations that are
seemingly unreasonable, causing dissatisfaction with their job (Pressley, 2021). Just as
teachers are facing difficult decisions and are consistently monitored by administration,
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Jesus also faced similar struggles. In Mark 3, Jesus enters the synagogue. Upon entering, he
finds a man who has a disformed hand. While it would seem like an easy decision to heal
the man from his suffering, it was the Sabbath. Jesus knew expectations and that one was to
refrain from any type of work on that day. However, Jesus did not see it that way.
Mark 3:3 says, “Jesus said to the man with the deformed hand, ‘Come and stand in
front of everyone.’ Then he turned to his critics and asked, ‘Does the law permit good
deeds on the Sabbath, or is it a day for doing evil? Is this a day to save life or to destroy it?’
But they wouldn’t answer him” (NLT). At this point Jesus was faced with a very difficult
decision. He had to decide whether we did what he knew was right to help the life of this
individual or do what the pharisees wanted and leave the man alone since it was the
Sabbath. Jesus chose to go against the Pharisees, which would in turn lead to him being
turned in to Herod for the plotting of his death.
While struggles that teachers face do not mirror this exactly, they are often having
to decide whether they go along with what is being asked of them and curriculum or do
they do what they truly feel is best for their students. Sometimes that means going against
administration and others in positions that are higher up. Research has shown that teachers
often feel constrained by rules and demands placed on them when they truly want to just do
what is right for the students. We see Jesus faced with a very similar situation in the
Synagogue. These forced decisions have the potential to cause stress, affecting efficacy in
the profession and overall job satisfaction.
Jesus faced numerous forms of adversity, as did many others in the Bible who were
attempting to teach others the love of God. Despite the difficulties, many pushed through
and continued to deliver the good news. The obstruction of educators has been occurring
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since the beginning of time. Whether the struggles are brought on by self-expectations,
appeasing others, unforeseen pandemics, or those in higher leadership, those who educate
are consistently faced with adversity. It was not, however, promised that things would
always be easy. James 1:2-4 says, “Dear brothers and sisters, when troubles of any kind
come your way, consider it an opportunity for great joy. For you know that when your faith
is tested, your endurance has a chance to grow. So let it grow, for when your endurance is
fully developed, you will be perfect and complete, needing nothing” (NLT).
As proven by the research along with some Biblical examples, we know that it does
not matter the content, teachers are in an uphill battle. For this reason, they are often feeling
ineffective and dissatisfied with their efforts. While it is unknown whether Jesus had these
same thoughts, he was faced with many adversities that could contribute to similar
struggles experienced by current educators. Troubles can lead to significant dissatisfaction
and burnout; however, God and Biblical truth offer comfort to persevere. Isaiah 41:13 says,
“For I hold you by your right hand - I, the Lord your God. And I say to you, ‘Don’t be
afraid. I am here to help you’” (NLT).
Summary
Teachers have been facing adversity for a significant amount of time. The struggles
present in various forms such as expectations from parents and administration, behavior of
students, new curriculum and trends in teaching, excessive meetings, planning for various
achievement levels, and the list continues to extend (Chiu & Klassen, 2010). One of the
most recent struggles that teachers have been presented with is the COVID-19 pandemic.
Educators, along with the rest of the population, were caught off guard when schools were
suddenly closed, and life came to halt. Teachers were suddenly forced to pivot to a method
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of instruction that they received no training in, learning for themselves and their students.
Even with the return to the traditional classroom setting, teachers still face new challenges,
such as keeping children masked, using divider shields, maintaining social distance, and
following safety protocols to lessen the spread of the virus. With all the new guidelines,
teachers are still expected to continue teaching to the same standards, while continuously
dealing with new curriculum and daily struggles (Pressley, 2021).
Past research has shown that many of the previously mentioned struggles have had
a significant impact on a teacher’s ability to feel effective in their educational efforts
(Klassen & Chiu, 2010). When a student struggles, they receive a less than ideal
evaluation, or a parent turns to social media to express their frustrations with their child’s
education, a teacher is left feeling inadequate and ineffective. Research has also shown that
these feelings of shortfall in the classroom can be correlated with job disappointment and
potential for burnout in the profession (Madigan & Kim, 2021). Newer studies have shown
that the COVID-19 pandemic has had a profound impact on teachers and their ability to
educate normally (Pressley, 2021).
Teachers have been facing difficulties over time. Even in Biblical times, Jesus faced
adversity that had the potential to derail his ministry. However, the Bible also instructs
individuals to lean on God in times of struggle and He will sustain their efforts. This study
will continue to explore a teacher’s self-efficacy on their job satisfaction and potential for
burnout. However, unlike most of the previous research, this study will look specifically at
the relationship between these three paradigms during the COVID-19 pandemic.
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CHAPTER 3: RESEARCH METHOD
Overview
The purpose of this quantitative study was to explore existing relationships between
teacher self-efficacy, job satisfaction and teacher burnout. Furthermore, the study
considered the impact the COVID-19 pandemic has had on the teaching profession.
Literature needs to be expanded on how the pandemic has affected a teacher’s self-efficacy,
as COVID-19 has continued to develop and change. Literature supports relationships
between a teacher feeling efficacious, their satisfaction in their position, and the potential
for burnout. However, research needs to be conducted to address the current effects of the
COVID-19 pandemic. Correlational research was conducted to measure relationships
between teacher self-efficacy, job satisfaction and burnout, while considering the impacts
of the COVID-19 pandemic.
Research Questions and Hypotheses
Research Questions
RQ1: What is the relationship between teacher self-efficacy and job satisfaction?
RQ 2: What is the relationship between teacher self-efficacy and potential for
burnout?
RQ 3: What is the relationship between levels of stress from the COVID-19
pandemic and teacher self-efficacy?
Hypotheses
The proposed research aimed to investigate relationships that exist between teacher
self-efficacy, job satisfaction, and teacher burnout. The study also evaluated the impact the
COVID-19 pandemic has had on the teaching profession.
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𝐇𝟏𝟎 : There will be no relationship between teacher selfefficacy and job satisfaction.
𝐇𝟏𝐚 : Teacher self-efficacy will be positively correlated with
job satisfaction.
𝐇𝟐𝟎 : There will be no relationship between teacher selfefficacy and burnout.
𝐇𝟐𝐚 : Teacher self-efficacy will be negatively correlated with
teacher burnout.
𝐇𝟑𝟎 : There will be no relationship between increased levels of stress
related to the COVID-19 pandemic and teacher self-efficacy.
𝐇𝟑𝐚 : Increased levels of stress related to the COVID-19 pandemic will be
negatively correlated with teacher self-efficacy.
Research Design
A quantitative research method deals with quantifying variables, as well as
analyzing to obtain results (Apuke, 2017). Using specific statistical techniques, quantitative
research utilizes and analyzes numerical data to answer questions such as how much, what,
who, when how many, and how (Apuke, 2017). In this study, teacher self-efficacy, job
satisfaction, teacher burnout, and stress induced by the COVID-19 pandemic were the
variables of concentration.
Correlational research was used for this research study, as it allowed for the
examination of relationships that exist between teacher self-efficacy, job satisfaction, and
teacher burnout. Using a quantitative analysis allowed for anonymity of the participants, as
well as the minimization of any risk of harm. Using this method allowed teachers to
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provide accurate information pertaining to their perception of self-efficacy, their overall job
satisfaction, if a potential for burnout is present, and the impacts the COVID-19 pandemic
has had on their teaching.
Participants
Data was collected from recruited elementary teachers. Based on the G power
analysis with medium effect size and an alpha of .05, it was determined that 30 participants
are needed. However, to increase the strength of the study, a convenience sample of 40
teachers were recruited. Inclusion criteria required teachers who have completed a
minimum of three years in the classroom, as this ensured they have adequate experience to
measure current levels of efficacy and stress. Participants had to be currently employed in
an elementary school and hold a valid teaching license. Exclusion criteria consisted of (a)
teachers who have been in the classroom for less than three years, (b) teachers who are not
actively teaching, (c) teachers who are not licensed, and (d) secondary educators.
Advertisement and recruitment. The first resource for locating potential
participants was using email. Teachers from five elementary schools in Isle of Wight
County, VA, were emailed from a school administrator with a recruitment letter (Appendix
K) explaining details of the study and included an anonymous reusable survey link that was
generated through Qualtrics. A follow-up notice was emailed asking for participants for the
research study (Appendix L). The recruitment emails are in Appendix K: Email and
Appendix L: Email Follow-Up.
The second resource for recruiting participants was through a recruitment flyer. The
recruitment flyer was delivered to teachers at the elementary schools. The recruitment flyer
briefly described the purpose of the research study, the inclusion and exclusion criteria,
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what would be asked of the participants to complete, and an email address for the
researcher. The recruitment flyer also included a QR code to access an anonymous survey
created. It was generated through Qualtrics and collected no personally identifiable
information. The recruitment flyer is included in Appendix M: Recruitment Flyer.
Study Procedures
The quantitative, correlational study recruited participants through email and
delivery of flyers. An anonymous reusable survey link was generated through Qualtrics.
Within the Qualtrics program, the researcher created, edited, collaborated, and distributed
results from the surveys. Once created, a Division Administrator was responsible for
approving and activating the utilized surveys. Once approved, the researcher gained access
to an anonymous survey link and reports used to collect data from participants. Qualtrics
then created a reusable survey link which was anonymous, keeping identifying information
hidden. Participants were asked to use the anonymous link created through Qualtrics to
access the survey that combined the Consent Form, Screening Survey (Appendix A),
Teacher’s Sense of Self Efficacy Scale (TSES; Appendix B), the Job Satisfaction Scale
(JSS; Appendix C), the Teacher Burnout Scale (TBS; Appendix D) and the Schoolteacher’s
version of Stress and Anxiety to Viral Epidemics (SAVE-9; Appendix E).
Approval for this study was requested and received from Liberty University’s
Instructional Review Board (IRB) prior to the conduction of this study. Upon approval
from the IRB and the school district, data collection began. Once survey approval was
acquired from the Division Administrator, an email (Appendix K) was sent out to potential
participants and recruitment flyers (Appendix M) were distributed to the five elementary
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schools in Isle of Wight County Schools. Two weeks before the closing of the research
study, an email (Appendix L) was shared to remind potential participants of the time frame.
Participants that chose to participate in the survey scanned the QR code provided in
the recruitment material, which took them to the first screen of the survey, the Consent
Form (Appendix N). If the individuals chose to participate in the research study after
reading the Consent Form, they clicked “Yes, take the survey.” Individuals who did not
wish to participate chose “No, I do not wish to participate” or closed out the survey. If a
participant chose to participate and provided consent, they could proceed to the next screen,
the Screening Survey (Appendix A). The Screening Survey ensured the participant was
eligible to be included in the research study. If the participant chose “Yes” to all questions,
they could proceed to the remainder of the survey. Individuals who chose “No” to one or
more of the questions were ineligible to participate in the research study, thanked for their
time, and taken to the end of the survey.
The completed surveys were downloaded from Qualtrics into a spreadsheet, and
incomplete surveys were removed from the data. The survey collected no personally
identifying information from the respondent. The completed surveys were coded and
imported into SPSS (version 25) for further analysis. A Pearson’s r statistical test was
conducted to measure relationships between teacher self-efficacy, job satisfaction, burnout,
and the COVID-19 pandemic.
Instrumentation and Measurement
Potential participants completed a screening survey to determine if inclusion criteria
were met and the exclusion criteria was not. The screening was completed using Qualtrics
and consisted of three questions. Potential participants were asked (1) Are you currently
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employed as a teacher? (2) Are you a licensed educator? (3) Have you been teaching for at
least three years? If the potential participant had met the inclusion criteria listed in the
initial assessment, they were guided to move on to the survey and complete the consent
question.
Screening Survey
The completion of a screening survey allowed the researcher to identify current
employment status, years of teaching experience, and present teaching position which
assisted in identifying participants for the study. Question selection was based on
information which assisted the researcher in evaluating specific groups of educators. The
collection of data allowed the researcher to ensure the groups participating and for data
comparison.
Qualtrics was used for the screening survey and used prepopulated content. General
information was gathered to determine eligibility for participation of the educator. No
identifying information was gathered from the participants. Excluding personal identifying
information provided anonymity, confidentiality, and privacy for the participants.
Teacher’s Sense of Self Efficacy Scale (TSES; Short Form; Tschannen-Moran &
Woofolk Hoy, 2001)
The Teacher Sense of Self-Efficacy Scale (TSES: Short Form; Tschannen-Moran &
Woofolk Hoy, 2001) examined teachers’ levels of self-efficacy. The scale had 12 items
which were based on nine points (1 = nothing to 9 = a great deal). The given scale was a
shortened version of the TSES scale originally developed by Tschannen-Moran & Woofolk
Hoy (2001). Three 4-item subscales were used to assess teacher self-efficacy as it related to
Student Engagement, Instructional Strategies, and Classroom Management. The internal

50
reliability and mean levels for the TSES was directly consistent with previous research; 𝛼𝑠
= .71-.88 (Hall, 2019).
Job Satisfaction Scale (JSS; Spector, 1994)
The Job Satisfaction Scale (JSS; Spector, 1994) assessed an employee’s attitude
toward their job and overall aspects relating to their job. This questionnaire consisted of 36
items and participants responded on a 6-point Likert scale (1 – disagree very much to 5 –
agree very much). Employees responded to various items that determined how they feel
about job satisfaction. The Alpha Cronbach’s coefficient for this scale was 0.91 (Spector,
1997).
Teacher Burnout Scale (TBS; Richmond, et. al., 2001)
To measure teacher burnout, the Teacher Burnout Scale (TBS; Richmond, et. al.,
2001) was used. The questionnaire included 20 claims which measured burnout among
public school teachers. Subscales of the instrument included: (1) Career Satisfaction, (2)
Perceived Administration Support, (3) Coping with Job-Related Stress, and (4) Attitudes
toward Students. Items were answered on a 5-point Likert scale, ranging from (1 =
Strongly Disagree to 5 = Strongly Agree). Reliability and validity of the TBS have been
established in previous studies (Erdag & Tavil, 2021).
Schoolteacher’s Version of Stress and Anxiety to Viral Epidemics (SAVE-9; Chung,
et. al., 2021)
To measure teacher responses to the COVID-19 pandemic, the Schoolteacher’s
Version of Stress and Anxiety to Viral Epidemics (SAVE-9; Chung, et. al., 2021) was used.
The scale was originally developed to assess the mental health of healthcare workers
throughout the COVID-19 pandemic. This version was adapted to address the well-being of
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educators. The scale included nine items that addressed two factors: (1) anxiety related to a
viral pandemic and (2) work-related stress associated with the pandemic. Responses to this
scale were rated on a 5-point Likert scale which ranged from 0 (never) to 4 (always). In
previous research, the SAVE-9 scale indicated good internal consistency with a Cronbach’s
alpha score of 0.853 (Yoo, et. al., 2021).
Operationalization of Variables
Teacher Self-Efficacy – is an ordinal variable and will be measured by the total score on
the Teacher Sense of Self-Efficacy Scale (Tschannen-Moran & Woofolk Hoy, 2001)
Job Satisfaction – is an ordinal variable that will be measured by the total score on the Job
Satisfaction Scale (Spector, 1994).
Teacher Burnout – is an ordinal variable which will be measured by the total score on the
Teacher Burnout Scale (Richmond, et. al., 2001).
COVID-19 – is an ordinal variable which will be measures by the total score on the
Schoolteacher’s Version of Stress and Anxiety to Viral Pandemics Scale (Chung, et. al.,
2021).
Data Analysis
This section provided information on methods that were used to analyze the data in
this study. This study was conducted using a non-experimental research design, using a
survey approach. Participants were provided with the same questions in an online survey
format. Answers to completed questions were downloaded from Qualtrics into a
spreadsheet. Incomplete surveys were removed from the study and no identifying
information was used from their responses. The remaining responses were imported into
SPSS 25.0 for further analysis.
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Variables and Research Models
This study looked at the following areas: teacher self-efficacy, job satisfaction,
burnout, and effects on teachers from the COVID-19 pandemic. Each variable was
evaluated using the Pearson correlation. The Pearson correlation coefficient seeks to
measure the strength of linear associations among evaluated variables (Sedgwick, 2012).
After looking at existing relationships among variables, a detailed data analysis was
provided in Chapter four of the dissertation.
Teacher Self-Efficacy and Job Satisfaction. A Pearson Correlation was
performed on the independent variable of teacher self-efficacy and the dependent variable
of job satisfaction. Data was analyzed to determine if a negative sense of teaching selfefficacy had a moderating effect on overall job satisfaction. Responses were evaluated to
determine if the independent variable was a predictor for the dependent variable, job
satisfaction.
Teacher Self-Efficacy and Burnout. A Pearson Correlation was performed on the
independent variable of teacher self-efficacy and the dependent variable of burnout. Data
was analyzed to determine if a negative sense of teaching self-efficacy had a moderating
effect on the potential for teacher burnout. Responses were evaluated to determine if the
independent variable was a predictor for the dependent variable, burnout.
COVID-19 Related Stress and Teacher Self-Efficacy. A Pearson Correlation
was performed on the independent variable of stress associated with the COVID-19
pandemic and the dependent variable of teacher self-efficacy. Data was analyzed to
determine if stress associated with the COVID-19 pandemic had a moderating effect on
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teacher self-efficacy. Responses were evaluated to determine if the independent variable
was a predictor for the dependent variable, teacher self-efficacy.
Pearson’s r. In nonexperimental designs, a Pearson’s r is often used as it measures
the strength of the linear association between two variables (Sedgwick, 2012). This
proposed study was conducted using survey research which relieved the researcher of
controlling or manipulating results. Provided the two quantitative variables were typically
distributed, the Pearson’s r sought to provide information on existing relationships between
the two variables (Sedgwick, 2012).
Cronbach’s Alpha. Cronbach’s Alpha is one of the most used test score reliability
coefficients. The Cronbach Alpha Coefficient estimates reliability using data from a single
test administration. It is used to provide researchers a better understanding of the alpha.
Known as the “internal consistency” coefficient, the alpha is the most frequently used
reliability coefficient in organizational research (Cho & Kim, 2014). Cronbach’s Alpha was
used to measure the consistency of responses from the instruments used by the participants
in this study (TSES, JSS, TBS, and SAVE-9).
Delimitations, Assumptions, and Limitations
The following established criteria was noted as delimitations for this study: (a)
participants had to be an educator in the elementary setting and (b) teachers had to be
licensed with a current classroom of children. Delimitations for this study were necessary
as narrowed the group being evaluated and targeted educators who were currently involved
in the profession. The researcher assumed that teacher self-efficacy was significantly
impacted for those in the elementary setting. The researcher also assumed that due to the
lessened sense of self-efficacy, those currently teaching had decreased levels of job
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satisfaction with increased levels of burnout. Lastly, the researcher assumed that the
COVID-19 pandemic had an impact on teacher self-efficacy, further putting them at risk
for job dissatisfaction and burnout in the profession.
Ethical considerations for this study were primarily focused on complete anonymity
of the involved participants. Individuals were provided a QR code that gave them access to
the beginning of the study. Participants began with a screening survey. No identifying
information was included on this form that could link a specific educator to their responses.
The remaining surveys did not include identifying information either. Results were
submitted in the Qualtrics program and remained anonymous. The researcher had access to
results by using a password-protected account. Furthermore, results were accessed on a
password-locked computer. Results will be destroyed within three years of the conduction
of this study.
Potential limitations for this study may include self-report biases and
generalizability. Because the teachers recruited are from the elementary setting, it cannot
be generalized across the entire profession, including middle and high school educators.
Self-report measures are questionable as they depend on current feelings which can vary be
what is currently occurring in the profession, as well as the time of year. Although this
study focused on the impacts of self-efficacy on the job satisfaction and burnout of
elementary educators, it will not indicate every causality of impact. This can suggest that
other contributing factors could exist which impact a teacher’s lack of job satisfaction and
risk of burnout, which have nothing to do with self-efficacy. Finally, limitations may also
exist due to the research being a correlational study. Correlational studies cannot draw
conclusions based on the relationships of the variables, provide details on cause and effect,
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or determine the variable that has the most influence on the variables (Seeram, 2019).
Correlational studies primarily focus on the relationship between the variables.
Summary
This chapter has provided an overall look at the proposed methodology and
instrumentation that will be utilized to conduct the proposed research study. The researcher
recruited a convenience sample of 40 participants for the study. The surveys obtained
information through the utilization of the TSES, JSS, TBS, and the SAVE-9. Following the
completion of the surveys, data was inputted using SPSS 25.0 software for data analysis. A
Pearson Correlation was run to examine relationships that existed between the variables.
Once all analyses were accomplished, the researcher shared a presentation and report
findings in Chapter 4.
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CHAPTER 4: RESULTS
Overview
Each day, teachers are facing new adversities which impact their ability to function
well in their profession. Most recently, the COVID-19 pandemic has impacted the field of
education in monumental ways. Teachers have been faced with numerous struggles, many
of which they never anticipated or felt unequipped to face. With these new obstacles in
their path, many teachers have questioned their self-efficacy, the satisfaction with their job,
and some even facing burnout.
The purpose of this research study was to investigate the impact that COVID-19 has
had on teacher self-efficacy, job satisfaction, and burnout. The teachers involved in this
study were current educators from the five Isle of Wight County elementary schools in
Virginia. As mentioned in chapter 1, teachers have long been faced with challenges in the
classroom, such as difficult administration, unsettled parents, elevated student behaviors,
and increases in job demands (Chiu & Klassen, 2010). Due to an enormous amount of
pressure and expectations, teachers are left feeling unsure of their own abilities to teach and
effectively manage a classroom. In turn, this has had an impact on how they approach their
teaching and professional decision-making (Lauermann & Berger, 2021).
Numerous studies have been conducted previously to examine any existing
relationships between teacher self-efficacy, job satisfaction, and burnout. This research
study, however, has added in the additional stress that has been experienced by the
COVID-19 pandemic. Teachers have been faced with safety mitigation, illness, distance
learning, and altered methods of delivering instruction without training. This study was
done as a single-phase, quantitative study. Participants were informed of the study by email
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or flyer. A Likert-type scale survey instrument was used to collect teacher perceptions
regarding four areas of study: self-efficacy, job satisfaction, burnout, and the effects of the
COVID-19 pandemic.
This chapter begins with an overview of the analysis of the quantitative data
collected from the five schools that participated in this research. The overview of the
analysis will include procedures that were used in gathering data and a description of
qualifying criteria that was used for educators participating in the survey.
The conclusion of Chapter 4 will present a summary of the data findings as they relate to
the research questions.
Research Questions and Hypotheses
Research Questions
RQ1: What is the relationship between teacher self-efficacy and job satisfaction?
RQ 2: What is the relationship between teacher self-efficacy and potential for
burnout?
RQ 3: What is the relationship between levels of stress from the COVID-19
pandemic and teacher self-efficacy?
Hypotheses
𝐇𝟏𝟎 : There will be no relationship between teacher selfefficacy and job satisfaction.
𝐇𝟏𝐚 : Teacher self-efficacy will be positively correlated with
job satisfaction.
𝐇𝟐𝟎 : There will be no relationship between teacher selfefficacy and burnout.
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𝐇𝟐𝐚 : Teacher self-efficacy will be negatively correlated with
teacher burnout.
𝐇𝟑𝟎 : There will be no relationship between increased levels of stress
related to the COVID-19 pandemic and teacher self-efficacy.
𝐇𝟑𝐚 : Increased levels of stress related to the COVID-19 pandemic will be
negatively correlated with teacher self-efficacy.
Descriptive Results
The data set originally included 46 participants. Six participants were removed
because they did not meet the screening criteria, which included holding a valid teaching
license, a minimum of three years in the classroom, and holding a current teaching position.
Other participants were removed if they did not complete the survey in its entirety. After
excluding the 6 participants, the final data set consisted of a total of 40 participants.
Participants were recruited from elementary schools within Isle of Wight County Schools
in Southern Virginia. 100% of the sample identified as current, licensed educators with at
least 3 years of teaching experience (N = 40).
Instruments
The data for this study derives from two sections of an electronic questionnaire: 1)
the screening survey section and 2) the section that included four scales measuring teacher
self-efficacy, job satisfaction, burnout, and stress related to viral epidemics. The
descriptives of the scales or sub-scales used in this study can be found in Table 1.
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Table 1
Descriptive Statistics for all Instruments
_________________________________________________________________________
Scale
N
M
SD
Skewness
Kurtosis
_________________________________________________________________________
TSES
40
47.73
5.00
.236
1.033
JSS

40

131.08

9.36

-.156

.154

TBS

40

41.50

11.63

.405

-.319

SAVE-9
40
22.45
6.73
.211
-.588
_________________________________________________________________________
Teacher self-efficacy was measured using the Teacher Self-Efficacy Scale (TSES;
Short Form; Tschannen-Moran & Woofolk Hoy, 2001). The version used in this study had
12 items that represent three dimensions of teacher self-efficacy: efficacy in student
engagement, efficacy in instructional strategies, and efficacy in classroom management.
The long form of the TSES has an additional 12 items, which were not included in this
study. TSES responses were given on a 9-point scale ranging from “nothing” to “a great
deal”. In this study, Cronbach’s alpha coefficient for this scale was .821.
Job satisfaction was measured using the Job Satisfaction Scale (JSS; Spector, 1994).
The JSS has 36 items that represent nine facets: pay, promotion, supervision, fringe
benefits, contingent rewards, operating procedures, coworkers, nature of work, and
communication. JSS responses were given on a 6-point scale ranging from “strongly
disagree” to “strongly agree”. In this study, Cronbach’s alpha coefficient for this scale was
.388.
Teacher burnout was measured using the Teacher Burnout Scale (TBS; Richmond,
et. al., 2001). The TBS has 20 items that represent various aspects of burnout. TBS
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responses were given on a 5-point scale ranging from “never” to “always”. In this study,
Cronbach’s alpha coefficient for this scale was .918.
Stress related to the COVID-19 pandemic was measured using the Schoolteacher’s
Version of Stress and Anxiety to Viral Epidemics (SAVE-9; Chung, et. al., 2021). The
SAVE-9 has 9 items that relate specifically to items associated with stress anxiety brought
on by an epidemic, such as COVID-19. SAVE-9 responses were given on a 5-point scale
ranging from “never” to “always”. In this study, the Cronbach alpha coefficient for this
scale was .847.
Study Findings
The study aimed to answer three research questions: (1) What is the relationship
between teacher self-efficacy and job satisfaction, (2) What is the relationship between
teacher self-efficacy and potential for burnout, and (3) What is the relationship between
levels of stress from the COVID-19 pandemic and teacher self-efficacy? A Pearson
Correlation analysis was conducted to determine relationships between teacher selfefficacy, job satisfaction, burnout, and levels of stress from the COVID-19 pandemic.
Pearson’s R Assumptions
The Pearson’s R Correlation analysis was chosen to evaluate relationships between
teacher self-efficacy, job satisfaction, burnout, and stress experienced from the COVID-19
pandemic. Pearson’s R was utilized to examine three different correlations among the four
variables. The Pearson’s R Correlation was chosen based on assumptions for each of the
four variables. The first confirmed assumption is that the data was collected from a
representative sample, as the teachers surveyed represented a larger population of
elementary educators in Isle of Wight County Schools. An additional assumption is the
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normal distribution of the data collected for the variables evaluated in this study. Through
evaluation of data represented in scatterplots, it was noted that most of the data plots were
relatively similar, indicating linearity. Additionally, the data for each of the four variables
identified no outliers, which could skew the results. The final Pearson assumption was met
for each of the variables, as levels of measurement fell on an interval scale. These
confirmed assumptions allowed for the use of the Pearson R correlation when conducting
each of the three analyses.
Research Questions
The research questions evaluated relationships between teacher self-efficacy, job
satisfaction, burnout, and experienced stress from the COVID-19 pandemic, and three
hypotheses were tested.
Hypothesis One
It was hypothesized that teacher self-efficacy would be positively correlated with
job satisfaction. A Pearson Correlation was used to measure the relationship between
teacher self-efficacy and job satisfaction. The results of this correlational analysis
represented in Table 2 show no significant relationship between teacher self-efficacy and
job satisfaction (r = .060, N = 40, p = >.05). A scatterplot summarizes the results (Figure
1). This finding suggests that teacher self-efficacy had little to no impact on job satisfaction
in this sample of participants. Therefore, the null hypothesis is accepted.
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Table 2. Correlations for Teacher Self-Efficacy (TSES) and Job Satisfaction (JSS)
______________________________________________________
Scale
TSES
JSS
______________________________________________________
TSES
Pearson Correlation
1
.060
Significance (2-tailed)
.713
N
40
40
JSS
Pearson Correlation
.060
1
Significance (2-tailed)
.713
N
40
40
______________________________________________________

Figure 1. Correlations for Teacher Self-Efficacy (TSES) and Job Satisfaction (JSS)

Hypothesis Two
It was hypothesized that lower scores of teacher self-efficacy would be correlated
with higher scores of teacher burnout. A Pearson Correlation was used to measure the
relationship between teacher self-efficacy and burnout. The results of the correlational
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analysis presented in Table 3 reveals no significant correlation between teacher selfefficacy and burnout (r = -.300, N = 40, p = >.05, two-tailed). A scatterplot summarizes the
results (Figure 2). This finding suggests that teacher self-efficacy had little to no impact on
teacher burnout in this sample of participants. Therefore, the null hypothesis is accepted.

Table 3. Correlations for Teacher Self-Efficacy (TSES) and Teacher Burnout (TBS)
______________________________________________________
Scale
TSES
TBS
______________________________________________________
TSES
Pearson Correlation
1
-.300
Significance (2-tailed)
.060
N
40
40
TBS
Pearson Correlation
-.300
1
Significance (2-tailed)
.060
N
40
40
______________________________________________________
Figure 2. Correlations for Teacher Self-Efficacy (TSES) and Teacher Burnout (TBS)
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Hypothesis 3
It was hypothesized that teacher self-efficacy would be negatively correlated with
stress experienced from the COVID-19 pandemic. A Pearson Correlation was used to
measure the relationship between teacher self-efficacy and stress experienced from the
COVID-19 pandemic. The results of the correlational analysis presented in Table 4 reveals
a non-significant negative correlation between teacher self-efficacy and stress experienced
from the COVID-19 pandemic (r = -.302, N = 40, p = >.05, two-tailed). A scatterplot
summarizes the results (Figure 3). This finding suggests that teacher self-efficacy had little
to no correlation with stress related to the COVID-19 pandemic. Therefore, the null
hypothesis is accepted.
Table 4. Correlations for Teacher Self-Efficacy (TSES) and Stress Related to the COVID19 Pandemic (SAVE-9)
________________________________________________________
Scale
TSES
SAVE-9
________________________________________________________
TSES
Pearson Correlation
1
-.302
Significance (2-tailed)
.058
N
40
40
SAVE-9
Pearson Correlation
-.302
1
Significance (2-tailed)
.058
N
40
40
________________________________________________________
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Figure 3. Correlations for Teacher Self-Efficacy (TSES) and Stress Related to the COVID19 Pandemic (SAVE-9)

Summary
Results from this statistical analysis indicated there was no significant relationship
between teacher self-efficacy and job satisfaction. Findings also determined that little to no
relationship existed between teacher self-efficacy and burnout. Finally, results indicated
there was not a correlation between teacher self-efficacy and stress experienced from the
COVID-19 pandemic. While none of the analyses were found to be statistically significant,
implications will still be considered for how to use what was gathered to benefit educators.
Furthermore, results will provide direction for how further research can better inform the
effects of significant stressors on teacher self-efficacy, job satisfaction, and burnout.
The following chapter will provide an overview of the study. The chapter provide a
thorough summary of the findings, as well as a discussion. Limitations of the study, as well
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as implications will be provided. Chapter 5 will close with a summary and
recommendations for future research.
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CHAPTER 5: DISCUSSION
Overview
The purpose of this quantitative study was to explore the relationships between
teacher self-efficacy, job satisfaction, and burnout amidst the COVID-19 pandemic. Data
was collected through an online survey using Qualtrics. Participants accessed the survey
through a direct link or QR code. Once they were in the survey, they were prompted to
answer three screening questions that either allowed them to proceed forward or thanked
them for their time and exited them from the survey. Participants who continued took a
series of four scales, which focused on the four previously mentioned variables. This
chapter will seek provide a summary and discussion of findings, as well as implications,
limitations, and recommendations for future research. The chapter will be concluded with
a summary of the study.
Summary of Findings
Results from the statistical analysis indicated there was no significant relationship
between teacher self-efficacy and job satisfaction, as measured by Likert scaled surveys.
The findings failed to support the hypothesis that there would be a correlation between
teacher self-efficacy and job satisfaction in elementary teachers in Isle of Wight County
Schools in Virginia. It is possible that no relationship was found due to the time of year in
which the study was conducted.
A secondary statistical analysis was run to examine the relationships between
teacher self-efficacy and burnout. Results from this statistical analysis indicated no
significant relationship between teacher self-efficacy and burnout for teachers in
elementary schools in Isle of Wight County Schools in Virginia. As previously discussed,
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the lack of statistical correlation may possibly be related to the time of year in which the
study was conducted. Previous research has shown that teachers report significant positive
changes throughout the summer months when they are not currently teaching in the
classroom. Teachers during the summer experience less stress due to their break from
teaching, which can alleviate their feelings of burnout (Heidari, et. al., 2021).
A final statistical analysis was run to examine any existing relationships that may
exist between teacher self-efficacy and the stress experienced from the COVID-19
pandemic. After conducting the analysis, results indicated no statistically significant
correlations between teacher self-efficacy and stress from the COVID-19 pandemic. The
findings failed to support the hypothesis that there would be a correlation between selfefficacy and pandemic-inducing stress. It is possible that no correlations were found, again,
due to the study being conducted during the summer months, when teachers were on break
and not having to face the realities of teaching post-pandemic. However, previous research
has also found that the stress experienced by the COVID-19 pandemic has significantly
lessened as safety mitigations have been lessened in schools and education is closer to
where it was pre-pandemic (Billett, et. al., 2022).
Discussion of Findings
The purpose of this study was to evaluate existing relationships that exist between
teacher self-efficacy, job satisfaction, burnout, and stress experienced throughout the
COVID-19 pandemic. Teachers have been under scrutiny for a long period of time. Every
day they face various challenges that require them to change and adapt their teaching
methods (Parte & Herrador-Alcaide, 2021). In March of 2020, our world was heavily
impacted when everything began to shut down, including schools, due to the outbreak of
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the COVID-19 pandemic. At the onset of this new challenge, teachers were unsure of how
education would look moving forward. Quickly pivoting to virtual education, teachers were
forced to quickly adapt their teaching methods as they pivoted to virtual instruction. As
time moved on, education moved back into buildings, but not without challenges. Teachers
were forced to teach behind plexiglass shields, socially distance their young learners, and
encourage children to wear their masks properly (Billett, et. al., 2022). Each of these
challenges had the potential to affect an educator’s self-efficacy, satisfaction in the
profession, and potential for burnout.
Based on reviews of previous studies, a teacher’s self-efficacy has been affected by
many contributing factors, such as job expectations, support from other staff members,
knowledge of what they are teaching, years of experience, and student engagement. Some
educators also noted that uncontrollable factors, such as age or gender can have a profound
impact on how they view their abilities to deliver instruction (Eldor & Shoshani, 2017).
Some studies found that teachers with more experience had higher levels of self-efficacy,
while others noted that they felt more efficacious when well-supported by administrative
staff (Eldor & Shoshani, 2017).
Much research has considered how a teacher’s self-efficacy can affect their
happiness in the profession and potential for burnout. One study concluded that teachers
with higher levels of student engagement and instructional strategies felt a great sense of
job satisfaction (Chiu, 2010). Other studies, however, have focused on the correlations
between low teacher self-efficacy and feelings of anxiety and depression. Negative
associations have been found statistically significant between teacher self-efficacy, job
satisfaction, and burnout (Zee & Kooman, 2016). While many studies noted the
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relationships between positive or negative teacher self-efficacy, job satisfaction, and
burnout, very little have looked at a pandemic as a contributing factor. To add to the
literature, this quantitative study explored relationships between teacher self-efficacy, job
satisfaction, and burnout amid the COVID-19 pandemic.
It was hypothesized that teacher self-efficacy would be positively correlated with
job satisfaction, as measured by online Likert-scaled surveys. A Pearson Correlation was
used to assess the relationship between teacher self-efficacy and job satisfaction. The
results of the correlational analysis presented in Table 2 show no significant correlation
between teacher self-efficacy and job satisfaction. Although this lack or correlation was
unexpected, previous research has shown varying results of this association dependent on a
variety of contributing factors.
While this research study did not provide results that showed a correlation between
teacher self-efficacy and job satisfaction, previous research studies have shown statistically
significant relationships. Teacher self-efficacy is the belief one has in him or herself to
guide student learning (Klassen & Chiu, 2010). Teachers who experience lower levels of
efficacy often have higher levels of stress in the workplace. One research study, among
others, yielded results that indicated that teachers of younger children who have stronger
self-efficacy also experienced greater job satisfaction (Klassen & Chiu, 2010). While the
result of some previous research differs from those found in this study, it is also imperative
to consider contributing factors to a teacher’s stress and dissatisfaction in the field. There
are numerous stressors that can impact an educator’s efficacy and happiness (Skaalvik &
Skaalvik, 2017).
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It was additionally hypothesized that teacher self-efficacy would be negatively
correlated with burnout, as measured by online Likert-scaled surveys. A Pearson
Correlation was used to assess the relationship between teacher self-efficacy and burnout.
The results of the correlational analysis presented in Table 3 show no significant
correlation between teacher self-efficacy and burnout. Results were inconsistent, as some
noted lower levels of self-efficacy with higher levels of burnout. This finding might
suggest that although a teacher has a lower sense self-efficacy, it may not be leading to
feelings of burnout.
Much research has been conducted to consider what impacts a teacher becoming
burnout in the profession. Various studies have contemplated predictors of burnout, looking
at what leads a teacher to want to walk away. While this study did not yield results that
show a correlation between teacher self-efficacy and burnout, previous studies have
indicated relationships between teacher self-perceptions and stress leading to burnout.
Maslach indicated that burnout often occurs in occupations that require the interaction with
people, such as teaching (Maslach, 1999). One previous study showed a correlation
between burnout and attitudes toward self-efficacy, suggesting that when teachers are
questioning their effectiveness, they are more susceptible to burnout (Salvoiita &
Pakarinen, 2021). While the current study did not indicate the same results, it is imperative
to consider limitations that could have affected the outcome.
Finally, it was hypothesized that teacher self-efficacy would be negatively
correlated with stress experienced by the COVID-19 pandemic as measured by online
Likert-scaled surveys. A Pearson Correlation was used to assess the relationship between
teacher self-efficacy and stress from the pandemic. The results of the correlational analysis
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presented in Table 4 show no significant correlation between teacher self-efficacy and
stress related to the COVID-19 pandemic. The lack of statistical correlation suggests that
stress experienced from the COVID-19 pandemic has had little to no impact on the selfefficacy of the sampled teachers. This finding may be in part due to the timing of the
survey and the change in protocols related to the pandemic.
There are things that can impact a teacher’s belief in him or herself. High
expectations, demands from administration, upset parents, state standards, and grading are
all things that can weigh down on a teacher and make them second guess their abilities to
function in the educational setting. One significant impact can be a unique event that leads
to significant changes in learning and teaching, such as the COVID-19 pandemic. Teachers
were suddenly forced to shift towards digital learning, with little to no training. They
lacked ample time to prepare for online or hybrid learning, which led to enormous amounts
of frustration, fear, and challenges (Daumiller, et. al., 2021). Previous research has
indicated the significant impacts the COVID-19 pandemic has had on a teacher’s feelings
of efficacy and competency (Pressley, 2021). While the present study did not yield
statistically significant results, it is fair to consider the various stages of the pandemic and
how a teacher’s efficacy could have wavered during that time.
Bandura’s social learning theory suggests that there are diverse factors that affect a
person’s motivation (Bandura, 1997). The theory suggests that cognitions are of utmost
importance, allowing individuals to place an emphasis on self and others (Berk, 2019).
Bandura suggests that individuals are seeking to achieve a specific outcome, such as a
teacher’s perception of their self-efficacy. Self-efficacy is affected by persuasions from
others, psychological states, and observations of others (Bandura, 1997).
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While this study does not show correlations of statistical significance between the
variables, previous research studies indicate existing relationships between teacher selfefficacy, job satisfaction, and burnout. Furthermore, research indicates the implications
unique stressors can have on the efficacy of an educator. While few studies have been
completed to specifically consider the implications of the COVID-19 pandemic on teacher
self-efficacy, as Bandura’s learning theory suggests, unique factors can have a significant
impact on a person’s functioning.
Throughout life, individuals seek affirmation from various sources. There are many
things that contribute to how each person views their ability to be who God created them to
be. When faced with these struggles, individuals may experience feelings of dissatisfaction
or burnout. Just as evaluated in this study, the potential for correlations between adversity
and overall satisfaction should be considered to inform on how to care for and love others
well. Philippians 2:4 says, “Don’t look out only for your own interests, but take in interest
in others, too” (NLT). Taking the well-being of teachers into consideration can provide
useful information for how to better care for them when they face various forms of
adversity.
This study was grounded in the Biblical truths that provide hope and
encouragement even when facing difficult times. Throughout Jesus’ ministry, he faced
numerous forms of adversity. He had synagogue leaders questioning his decisions,
predetermined rules that were supposed to be followed, and his followers encouraging him
to give up on his efforts and move on. However, Jesus persevered and moved forward so
that He could pursue His calling. We see this mirrored in the efforts of teachers, as they
seek to overcome adversity to continue educating those who enter their classroom day in
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and day out. While this study did not indicate that the pandemic has had a profound impact
on the self-efficacy of a teacher, previous studies have shown the impacts that considerable
events can have on the functioning and well-being of a teacher. Deuteronomy 31:6 says,
“So be strong and courageous! Do not be afraid and do not panic before them. For the Lord
your God will personally go ahead of you. He will neither fail you nor abandon you”
(NLT).
Implications
While the findings of this study did not report as statistically significant, it remains
important to consider implications of the study. For this sampling of teachers, a higher
sense of self-efficacy did not appear to be correlated with increased job satisfaction,
lessened burnout, and low impact from the COVID-19 pandemic. However, reviewed
research indicated existing relationships, whether positive or negative, between variations
of those constructs. It is also fair to say that due to the results of this study, teachers might
possibly feel supported enough that the impact of the pandemic was not enough to lead
them to dissatisfaction in the position or burnout. Therefore, it is important to continue
providing ample support for teachers so when faced with adversity, they are adequately
prepared to endure the effects.
Many things can affect a teacher’s ability to maintain control in their classroom,
feel empowered to demand respect, communicate well, and feel adequately prepared to
deliver solid instruction. Receiving proper training, learning new and relevant teaching
strategies, and collaboration are ways that schools can support teachers to help them feel
prepared. Administration that provides support and encouragement can additionally have a
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positive impact on a teacher’s self-efficacy, allowing them to feel supported and prepared
to make a difference.
Job satisfaction in the educational setting can be difficult for teachers, as they face
abnormal stressors when dealing with young children. However, when a teacher feels
supported, appreciated, and respected, they can thrive in the environment. Positive job
satisfaction comes from feelings of competency, affirmative rapport among staff members,
and feelings of competence. These factors can additionally protect an educator from
experiencing burnout, even when faced with extreme adversity. School districts could
benefit from considering Bandura’s social learning theory when interacting with their
teachers, as it clearly states that an individual’s self-perception has a profound impact on
their performance and well-being (Bandura, 1997).
Limitations
This study had several limitations that should be considered when assessing the
findings. The most significant limitation was the low sample size. Due to the lower number
of participants in the study, the power of detecting significant effects may have been
lessened. The low number of teachers being willing to participate in the study lessened the
generalizability. Although some correlations were found and noted, not enough existed to
allow for statistically significant correlations. If more teachers would have participated in
the study, the results may have provided a more in-depth look at how teachers overall
functionality and well-being have been affected by teaching throughout the COVID-19
pandemic.
Another limitation related to generalizability was the group of teachers involved in
the study. Teachers recruited for this study were from Isle of Wight County Schools in
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Virginia. This sample, while valid, only accounted for teachers in that rural part of
Southeastern Virginia. This does not allow for how the teaching population feels in general
about the effects from the COVID-19 pandemic. Because the study was only provided to
teachers in this school division, it cannot be generalized to those teaching in other districts.
Additionally, this study only surveyed elementary teachers. Therefore, the findings also
cannot be generalized to teachers in the secondary setting.
An additional limitation was the timeframe in which the study was conducted.
When the survey was sent out to teachers, they were on their summer break. This had the
potential to affect the results being gathered, as teachers experience varying levels of stress
throughout the year. Data gathered during a break can significantly differ from data
gathered during a busy teaching time. Therefore, it is unclear whether these results were a
true indication of stress for a teacher. Additionally, stress experienced from the COVID-19
pandemic has changed throughout the course of this study. Safety mitigations have
subsided, and teachers no longer must implement social distancing, mask-wearing, and
other protocols. This may have affected how teachers responded to the surveys.
Finally, although the results did not indicate any correlations of statistical
significance, there were some noted relationships throughout the results. While COVID-19
could be contributing to teacher stress, there are numerous other factors that can be causal
that have nothing to do with the pandemic.
Recommendations for Future Research
Despite the limitations discussed, the study did continue to seek correlations
between teacher self-efficacy, job satisfaction, and burnout amid the COVID-19 pandemic.
While nothing of statistical significance was found, research could continue evaluating how
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extenuating circumstances such as a pandemic can affect the productivity and well-being of
a teacher. Future research should aim to gather a larger sample size to increase the
literature. Additionally, future research should look at including teachers from secondary
settings as well as elementary settings. While this study was solely quantitative, future
research may benefit from a mixed methods design, as that would provide the teachers a
chance to more freely express how the COVID-19 pandemic contributed to their stress.
Further studies could examine correlations between teacher self-efficacy, job
satisfaction, and burnout, but look more closely at other contributing factors such as
workload, parental involvement, or demands from administration. Additional analyses
could consider how teacher self-efficacy has changed throughout the pandemic experience.
Summary
Results from the statistical analyses indicated no significant relationships between
teacher self-efficacy, job satisfaction, burnout, and stress experienced by the COVID-19
pandemic. While there were no notable correlations between the variables, slight
relationships were noted throughout evaluation of the results. Previously conducted
research has noted significant correlations between the self-efficacy of a teacher and how
they function in the profession. Additionally, more recent research has shown how the
COVID-19 pandemic has had a negative effect on a teacher’s job satisfaction, putting them
more at risk for burnout. Because teaching is a profession that is constantly changing and
has a wide variety of factors contributing to an educator’s happiness, it is imperative to
continue research for their benefit.
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Appendix A: Screening Survey
1. If you choose to continue with this survey, you are aware you are giving your
consent to participate in this research study?
o Yes, I consent to participate in the research study and answer the following
survey questions.
o No, I do not wish to participate in the study and will close my browser to
exit the survey.
2. Are you currently employed as a teacher?
o Yes
o No
3. How many years have you been teaching?
o Less than 3
o 3–5
o 5 – 10
o 10 – 15
o More than 15
4. Which describes your teaching position best?
o I am a licensed general education teacher with my own classroom
o I am a licensed general education teacher who offers intervention support
o I am a licensed special education teacher who works with students from
multiple classrooms
o I am a licensed teacher of a resource class (Music, Art, Library, etc.)
o I am a licensed teacher who teaches in a setting not listed above
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Appendix B: Teacher Self-Efficacy Scale
(TSES; Short Form; Tschannen-Moran & Woofolk Hoy, 2001
Directions: This questionnaire is designed to help us gain a better understanding of the
kind of things that create difficulties for teachers in their school activities. Please indicate
your opinion about each of the statements below. Your answers are confidential.

A Great Deal

Quite A Bit

Some
Influence

Very Little

Nothing

How much can you do?

_________________________________________________________________________
1. How much can you do to
control disruptive behavior
in the classroom?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

2. How much can you do to
motivate students who show
low interest in schoolwork?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

3. How much can you do to get
students to believe they can do
well in schoolwork?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

4. How much can you to do help
your students value learning?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

5. To what extent can you craft
good questions for your students?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

6. How much can you do to get
children to follow classroom rules?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

7. How much can you do to calm a
student who is disruptive or noisy?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

8. How well can you establish a
classroom management system
with each group of students?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

9. How much can you use a variety
of assessment strategies?

(1) (2) (3) (4) (5) (6) (7) (8) (9)
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10. To what extent can you provide
an alternative explanation or
example when students are confused?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

11. How much can you assist families in
(1) (2) (3) (4) (5) (6) (7) (8) (9)
helping their children do well in school?
12. How well can you implement
alternative strategies in your
classroom?

(1) (2) (3) (4) (5) (6) (7) (8) (9)

Scoring: The TSES is scored by grouping items into three subgroups: Efficacy in Student
Engagement, Efficacy in Instructional Strategies, and Efficacy in Classroom Management.
Lower scores indicate a lessened sense of efficacy in the classroom.
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Appendix C: Job Satisfaction Survey (JSS; Spector, 1994)

JOB SATISFACTION SURVEY
Paul E. Spector
Department of Psychology
University of South Florida

Agree very much

I feel I am being paid a fair amount for the work I do.

1

2

3

4

5

6

2

There is really too little chance for promotion on my job.

1

2

3

4

5

6

3

My supervisor is quite competent in doing his/her job.

1

2

3

4

5

6

4

I am not satisfied with the benefits I receive.

1

2

3

4

5

6

5

When I do a good job, I receive the recognition for it that I should receive.

1

2

3

4

5

6

6

Many of our rules and procedures make doing a good job difficult.

1

2

3

4

5

6

7

I like the people I work with.

1

2

3

4

5

6

8

I sometimes feel my job is meaningless.

1

2

3

4

5

6

9

Communications seem good within this organization.

1

2

3

4

5

6

10

Raises are too few and far between.

1

2

3

4

5

6

11

Those who do well on the job stand a fair chance of being promoted.

1

2

3

4

5

6

12

My supervisor is unfair to me.

1

2

3

4

5

6

13

The benefits we receive are as good as most other organizations offer.

1

2

3

4

5

6

14

I do not feel that the work I do is appreciated.

1

2

3

4

5

6

15

My efforts to do a good job are seldom blocked by red tape.

1

2

3

4

5

6

16

I find I have to work harder at my job because of the incompetence of
people I work with.

1

2

3

4

5

6

17

I like doing the things I do at work.

1

2

3

4

5

6

18

The goals of this organization are not clear to me.

1

2

3

4

5

6

Disagree slightly

1

Agree slightly

Agree moderately

Disagree moderately

PLEASE CIRCLE THE ONE NUMBER FOR EACH
QUESTION THAT COMES CLOSEST TO
REFLECTING YOUR OPINION
ABOUT IT.

Disagree very much
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Agree very much

I feel unappreciated by the organization when I think about what they pay
me.

1

2

3

4

5

6

20

People get ahead as fast here as they do in other places.

1

2

3

4

5

6

21

My supervisor shows too little interest in the feelings of subordinates.

1

2

3

4

5

6

22

The benefit package we have is equitable.

1

2

3

4

5

6

23

There are few rewards for those who work here.

1

2

3

4

5

6

24

I have too much to do at work.

1

2

3

4

5

6

25

I enjoy my coworkers.

1

2

3

4

5

6

26

I often feel that I do not know what is going on with the organization.

1

2

3

4

5

6

27

I feel a sense of pride in doing my job.

1

2

3

4

5

6

28

I feel satisfied with my chances for salary increases.

1

2

3

4

5

6

29

There are benefits we do not have which we should have.

1

2

3

4

5

6

30

I like my supervisor.

1

2

3

4

5

6

31

I have too much paperwork.

1

2

3

4

5

6

32

I don't feel my efforts are rewarded the way they should be.

1

2

3

4

5

6

33

I am satisfied with my chances for promotion.

1

2

3

4

5

6

34

There is too much bickering and fighting at work.

1

2

3

4

5

6

35

My job is enjoyable.

1

2

3

4

5

6

36

Work assignments are not fully explained.

1

2

3

4

5

6

Disagree slightly

19

Copyright Paul E. Spector 1994, All rights reserved.

Agree slightly

Agree moderately

Disagree very much

PLEASE CIRCLE THE ONE NUMBER FOR EACH
QUESTION THAT COMES CLOSEST TO
REFLECTING YOUR OPINION
ABOUT IT.

Disagree moderately
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Scoring: Each item is scored from 1 to 6 in terms of strong disagreement to strong
agreement. Items are summed for a total score, which ranges from 36 to 216, with higher
scores reflecting job satisfaction.
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Appendix D: Teacher Burnout Scale
(TBS; Richmond, et. al., 2001)
Directions: Complete the following measure. It is designed to determine how you currently
feel about your job and its related aspects. There are no right or wrong answers. Please
indicate the degree to which each statement applies to you by marking whether you:
Strongly Disagree
1

Disagree
2

Neutral
3

Agree
4

_____1. I am bored with my job.
_____2. I am tired of my students.
_____3. I am weary with all of my job responsibilities.
_____4. My job doesn’t excite me anymore.
_____5. I dislike going to my job.
_____6. I feel alienated at work.
_____7. I feel frustrated at work.
_____8. I avoid communication with students.
_____9. I avoid communication with my colleagues.
_____10. I communicate in a hostile manner at work.
_____11. I feel ill at work.
_____12. I think about calling my students ugly names.
_____13. I avoid looking at my students.
_____14. My students make me sick.
_____15. I feel sick to my stomach when I think about work.
_____16. I wish people would leave me alone at work.
_____17. I dread going to school.
_____18. I am apathetic about my job.

Strongly Agree
5
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_____19. I feel stressed at work.
_____20. I have problems concentrating at work.
Scoring: The score for the TBS is obtained by summing all item scores. Higher scores
suggest greater levels of burnout.
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Appendix E: Schoolteacher’s Version of Stress and Anxiety to Viral Epidemics
(SAVE-9; Chung, et. al., 2021)
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Appendix F: Permission to Use – Teacher Sense of Efficacy Scale (TSES)
(Retrieved from https://anitawoofolkhoy.com/research.instruments/#Sense)
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Appendix G: Permission to Use – The Job Satisfaction Survey (JSS)
(Retrieved from https://paulspector.com/assessments/pauls-no-cost-assessments/jobsatisfaction-survey-jss/)
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Appendix H: Permission to Use – Teacher Burnout Scale (TBS)
(Retrieved from https://as.wvu.edu/~richmond/measures.burnout.pdf)
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Appendix I: Permission to Use –
Schoolteacher’s Version of Stress and Anxiety to Viral Pandemics (SAVE-9)
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Appendix J: Permission to Use Isle of Wight Elementary Teachers
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Appendix K: Initial Email
Dear Educator:
As a graduate student in the Psychology Department at Liberty University, I am
conducting research as part of the requirements for a doctoral degree. The purpose of my
research is to gain a better understanding of how the COVID-19 pandemic has affected
teacher’s self-efficacy, job satisfaction, and potential for burnout. I am writing to invite
eligible participants to join my study.
Participants must be a licensed elementary teacher, have at least three years of
teaching experience, and currently working in the educational setting. Participants, if
willing, will be asked to electronically complete a teacher self-efficacy survey, a job
satisfaction survey, a burnout inventory, and a COVID-19 survey for teachers. It should
take approximately 20 minutes to complete the procedures listed. Participation will be
completely anonymous, and no personal, identifying information will be collected.
To participate, please click here:
https://liberty.co1.qualtrics.com/jfe/form/SV_6gMKCXSjRCGlhwG
A consent document is provided as the first page of the online survey. The consent
document contains additional information about my research. After you have read the
consent form, please click the button to proceed to the survey. Doing so will indicate that
you have read the consent information and would like to take part in the survey.
Sincerely,
Jaimee Hager
Doctoral Candidate
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Appendix L: Follow-Up Email
Dear Educator:
As a graduate student in the Psychology Department at Liberty University, I am conducting
research as part of the requirements for a doctoral degree. Two weeks ago, an email was
sent to you inviting you to participate in a research study. This follow-up email is being
sent to remind you to complete the survey if you would like to participate and have not
already done so. The deadline for participation is September 5, 2022.
Participants must be a licensed elementary teacher, have at least three years of
teaching experience, and currently working in the educational setting. Participants, if
willing, will be asked to electronically complete a teacher self-efficacy survey, a job
satisfaction survey, a burnout inventory, and a COVID-19 survey for teachers. It should
take approximately 20 minutes to complete the procedures listed. Participation will be
completely anonymous, and no personal, identifying information will be collected.
To participate, please click here:
https://liberty.co1.qualtrics.com/jfe/form/SV_6gMKCXSjRCGlhwG
A consent document is provided as the first page of the online survey. The consent
document contains additional information about my research. After you have read the
consent form, please click the button to proceed to the survey. Doing so will indicate that
you have read the consent information and would like to take part in the survey.
Sincerely,
Jaimee Hager
Doctoral Candidate
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Appendix M: Recruitment Flyer

Research Participants Needed
Teacher Self-Efficacy, Job Satisfaction, and
Burnout Amid the COVID-19 Pandemic
• Are you a licensed elementary teacher?
• Have you been teaching for three years or more?
• Are you currently working in an educational setting?
If you answered yes to these questions, you may be eligible to participate in a
teacher research study.
The purpose of this research study is to examine how the current state of the
COVID-19 pandemic is affecting teachers by looking at their self-efficacy, job
satisfaction, and potential for burnout. Participants will be asked to complete four
surveys online via Qualtrics, each relating to one of the examined variables.
The study requires online participation by using the QR code below:

Jaimee Hager, a doctoral candidate in the Department of Psychology at Liberty University,
is conducting this study.
Please contact Jaimee Hager at
for more
information.

Liberty University IRB – 1971 University Blvd., Green Hall 2845, Lynchburg, VA 24515
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Appendix N – Informed Consent Letter
CONSENT
Title of the Project: Examining the Relationships Between Teacher Self-Efficacy, Job
Satisfaction, and Burnout Amid the COVID-19 Pandemic
Principal Investigator: Jaimee A Hager, Doctoral Candidate, Liberty University
You are invited to participate in a research study examining relationships that exist between
teacher self-efficacy, job satisfaction, and burnout amid the COVID-19 pandemic. To
participate, you must be a licensed teacher, have been teaching for at least three years, and
currently working in the educational setting. Taking part in this research project is
voluntary. Please take time to read this entire form and ask questions before deciding
whether to take part in this research.
The purpose of this study is to determine whether relationships between teacher selfefficacy, job satisfaction, and burnout exist. Furthermore, this study will seek to determine
how the COVID-19 pandemic has affected educators.
If you agree to be in this study, I would ask for you to do the following things: Please
complete the following survey, which includes demographic information, teacher selfefficacy, job satisfaction, and burnout. The survey will take approximately 20 minutes to
complete.
Participants should not expect to receive a direct benefit from taking part in this study.
The risks involved in this study are minimal, which means they are equal to the risks you
would encounter in everyday life.
The records of this study will be kept private. Research records will be stored securely, and
only the researcher will have access to the records. Participant responses will be
anonymous. Data will be stored on a password-locked computer and may be used in future
presentations. After three years, all electronic records will be deleted.
The researcher serves as a doctoral candidate at Liberty University. To limit potential or
perceived conflicts, the study will be anonymous, so the researcher will not know who
participated. This disclosure is made so that you can decide if this relationship will affect
your willingness to participate in this study. No action will be taken against an individual
based on his or her decision to participate or not participate in this study.
Participation in this study is voluntary. Your decision whether or not to participate will not
affect your current or future relations with Liberty University. If you decide to participate,
you are free to not answer any question or withdraw at any time without affecting those
relationships.
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If you choose to withdraw from the study, please exit the survey and close your internet
browser. Your responses will not be recorded or included in the study. The researcher
conducting this study is Jaimee Hager. You may ask any questions you have now. If you
have questions later, you are encouraged to contact her at jahager@liberty.edu or 757-7595704. You may also contact the researcher’s faculty sponsor, Dr. Kelly Gorbett, at
kgorbett@liberty.edu.
If you have any questions or concerns regarding this study and would like to talk to
someone other than the researcher, you are encouraged to contact the Institutional Review
Board, 1971 University Boulevard, Green Hall Suite 2845, Lynchburg, VA 24515, or email
at irb@liberty.edu.
Before agreeing to be part of the research, please be sure that you understand what the
study is about. If you have any questions about the study later, you can contact the
researcher using the information provided above.

